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ABSTRACT

This study explores the effectiveness of Communicative Translation Activities (CTAs) as pedagogical tools for enhancing non-
native English learners’ understanding and use of Adjective Order (AO) in English-to-Vietnamese translation. Based on two
main assumptions, the research posits that CTAs improve learners’ English proficiency, cognitive engagement, and mastery of
grammatical structures such as Adjective Phrases (APs). Conducted at the New Life Immigration (NLI) Foreign Language Centre
(FLC), where the researcher is affiliated, the study employed a quantitative design involving direct observation, questionnaires,
and CTA-based lesson plans. Two groups of adult learners, matched for English proficiency, participated in a seven-week
instructional intervention. Data collected through grammar tests, translation tasks, and learner questionnaires were analysed
using descriptive and inferential statistics as well as thematic analysis. The findings indicate that CTAs significantly enhance
learners’ ability to recall and apply AO structures, increase their engagement, and improve communicative fluency, thereby
confirming the pedagogical value of translation-based instruction in foreign language learning.
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INTRODUCTION

Many learners of English as a foreign language encounter
persistent challenges in mastering the correct Adjective Order
(AO), a crucial grammatical feature for producing natural and
syntactically accurate sentences. This difficulty often stems from
substantial cross-linguistic differences between English and
learners’ native languages, particularly in the syntactic and
semantic principles that govern the sequence of adjectives. As a
result, learners frequently display confusion and recurrent errors
when attempting to construct adjective phrases or modify nouns
appropriately. Despite the pedagogical importance of AO in
ensuring grammatical accuracy and communicative fluency,
traditional grammar instruction tends to emphasize rule
memorization rather than meaningful practice, which limits
learners’ ability to internalize and apply these patterns in
authentic contexts.

Moreover, while Communicative Translation Activities
(CTAs) have been recognized for their potential to enhance
language learning through contextualized and interaction-based
practice, there remains a notable research gap concerning their
specific effectiveness in addressing AO acquisition. Few
empirical studies have examined how CTAs can support the
internalization of adjective sequencing in learners’ writing. This
gap highlights the need for innovative, contextually grounded
pedagogical strategies that bridge the divide between rule-
based grammatical learning and real-world language
application.

Within this context, the New Life Immigration (NLI)
Foreign Language Centre (FLC)—a specialized institution
providing English instruction for non-native speakers—offers an
ideal setting for investigating alternative instructional
approaches. CTAs, which integrate translation with
communicative and meaning-focused interaction, appear
particularly promising in fostering learners’ understanding and
practical application of AO in written communication.

Accordingly, this study aims to evaluate the effectiveness
of CTAs in improving learners’ mastery of English AO,
with specific reference to the NLI’s curriculum framework. The
research seeks to determine the extent to which CTAs enhance
learners’ grammatical accuracy and syntactic awareness,
identify recurring difficulties in AO acquisition, and design
practical translation-based activities that can be effectively
integrated into grammar instruction.

To achieve these aims, the study addresses the following
research questions:

1. Are there statistically significant differences in students’
acquisition of adjective order in writing basic English

sentences between the control and experimental groups?

If so, to what extent do Communicative Translation
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Activities influence students’ use of adjectives and
adjectival phrases in written expression?

2. What are students’ perceptions and expectations
regarding the use of Communicative Translation

Activities in learning adjective order?

Grounded in sociocultural theory and Systemic
Functional Grammar (SFG), this project adopts a
quantitative research design to test two fundamental
hypotheses. The first null hypothesis (Hoi) posits that
CTAs do not significantly affect learners’ understanding
or application of AO in simple sentence writing, whereas
the alternative hypothesis (Hii) predicts that learners
exposed to CTAs will perform significantly better in
organizing adjectives and adjective phrases than those who
are not. The second null hypothesis (Hoz) maintains that
students hold no significantly positive perceptions of
CTAs in learning AO, while the alternative hypothesis
(Hi2) asserts that students will report positive attitudes
toward CTAs, reflecting enhanced comprehension and
practical use of AO in their writing.

LITERATURE REVIEW

The Importance of Adjective Order in English
Sentence Construction

Adjectives and adjective phrases play a central role in the
formation of grammatically accurate and natural English
sentences. A clear understanding of their structural
properties and syntactic functions is essential for effective
sentence construction, particularly for non-native learners
whose first language may differ substantially in adjective
placement and modification rules. The following section
compares Adjectives (As) and Adjective Phrases (APs),
emphasizing their morphological, syntactic, and functional
characteristics.

Table 1. Comparison of Adjectives and Adjective Phrases

Adjectives (As) Adjective Phrase (AP)

+ In an AP, the adjective is the
head, modified by adverbs. As
appear before nouns
(attributive) or after linking
verbs (predicative), with
position affecting meaning.

+ Adjectives describe the
status of nouns,
identified by position or
form (Celce & Larsen,
1999).

+ Flexibility in sentence

+ Mostly derivational structure

forms

+ Two gradable An Adjective can be modified
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inflectional suffixes:-er
and -est

by:

An adverb (e.g., quite quiet)
- another Adjective (e.g., a
light-blue shirt)

anoun (E.g., a world-class
institution)

a prepositional phrase (E.g.,
Mary is interested in drawing.)

an infinitive
finite clause (e.g., that book is

fascinating to read.)

as non-

a finte clause (e.g., Tom is
pleased that he has passed his
exam.)

There are two sets of functional facilities of As in an
English sentence. One is the “attributive position,” where
As show up before nouns. The other is “predication,” in
which As turn up after the copular verbs like “seem,”
“become,” “sound,” “taste,” etc. (Celce & Larsen, 1999, p.
382).

As shown in Table 1, adjectives in English are
morphologically simple and syntactically flexible. They
can serve as independent modifiers or as heads within
larger Adjective Phrases (APs). The attributive function
occurs when adjectives or APs precede nouns, contributing
descriptive meaning directly to the noun phrase (a warm,
sunny day). The predicative function, in contrast, appears
after a copular or linking verb, where the adjective or AP
functions as a subject complement describing the subject
(The day is warm and sunny).

Table 2 further illustrates these two core syntactic
environments. In the attributive examples (a safe journey,
a spectacular view), adjectives appear before the noun to
provide immediate description. In the predicative
examples (You look great, The view is spectacular),
adjectives occur after linking verbs, forming a complete
clause that attributes a quality or state to the subject.

Understanding  the
adjective phrases,

interaction between adjectives,
and their syntactic positions is

fundamental for mastering adjective order (AO) in English.

Since English relies heavily on fixed adjective
sequencing—typically following the order of opinion —
size — age — shape — color — origin — material —
purpose — noun—Ilearners must grasp not only the
grammatical behavior of adjectives but also their
hierarchical arrangement within a phrase. Such knowledge
enables the construction of natural, idiomatic sentences,
avoiding errors that arise from first language interference
or overgeneralization of rules.

https://ijlangstudies.org/index.php/home

“Attribute functions” and “predicate functions” are the
two assembling gears into which APs can be functionally
located. Verbs like “be” or “the intensive” precede AP in
the predicate function. On the flip side, a modifier may
“post-modify” A or AP in attribute functions. Let’s take a
glance at the nearby ensuing:

Table 2. Basic Functions of an Adjective in simple
sentence

Attribute function Predicate function

Have a safe journey!

You look great!

This is a spectacular view! The view is spectacular!

Relying on the indication of Huddleston and Pullum
(2005), it is obvious that in English, when numerous As
are displayed before a noun, they frequently correspond to
a precise order, which can be remembered using a term
called “OSASCOMP”. Opinion, size, age, shape, color,
origin, material, and purpose are the acronym's constituent
adjective categories. For example, the phrase “an adorable,
tiny, old, rectangular, navy, Vietnamese, golden reading
book” refers to the complete sequence, although such
extended combinations are seldom seen daily.

A number of linguistic, cognitive, and pedagogical
reasons contribute to EFL learners' frequent difficulties in
learning the proper sequence of As in English. First
language (L1) interference is a significant problem since
many learners' original languages have quite different
norms for placing As, which can result in transfer errors
(Celce & Larsen, 1999). Accuracy may also be hindered
by the cognitive strain of applying several rules at once,
particularly in spontaneous output. Acquisition is further
exacerbated by a lack of explicit teaching on AO and an
absence of exposure to natural adjective usage in
instructional materials, which frequently emphasize
simplified language (Richards & Schmidt, 2013). These
problems highlight the importance of communicative,
contextualized, and form-focused education in EFL
situations to encourage more correct and fluent adjective
use.

Adjectives (As)

Adjectives describe the quality, state, or characteristic of
nouns, typically identified by their position and form
(Celce & Larsen-Freeman, 1999). English adjectives are
relatively simple compared to those in Vietnamese, as
they lack inflection for gender, person, or number.

Primarily derivational in form, with gradable inflectional
suffixes —er and -—est indicating comparative and
superlative degrees.

Adjectives perform two primary syntactic functions in
English: the attributive function, where they appear
before nouns (a beautiful house), and the predicative
function, where they follow linking verbs such as be,
seem, become, taste, or sound (The house is beautiful).

Adjective Phrases (APs)
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Adjectives (As)

In an Adjective Phrase, the adjective serves as the head,
which can be modified by adverbs or other elements. The
position of the adjective—either before a noun
(attributive) or after a linking verb (predicative)—can
affect its meaning.

The adjective head may be modified by various elements,
forming an expanded Adjective Phrase:

— Adverb: quite quiet

— Another adjective: a light-blue shirt

— Noun: a world-class institution

— Prepositional phrase: Mary is interested in drawing.

— Infinitive: That book is fascinating to read.

— Clause: Tom is pleased that he has passed his exam.

Adjective Phrases operate similarly, serving as either
attributive modifiers or predicative complements. In the
predicative role, APs typically follow copular verbs,
while in the attributive role, they can premodify or
occasionally postmodify nouns (students eager to learn).

When more than one adjective modifies a noun, English
employs a logical and perceptual ordering principle. This
principle typically begins with subjective evaluations
(e.g., beautiful, interesting), followed by more objective
and inherent characteristics such as size, age, shape,
color, origin, material, and finally, the purpose or
qualifying function of the noun.

For example, in the phrase “a beautiful small old round
red Italian wooden dining table,” each adjective adheres
to the hierarchy of opinion — size — age — shape —
color — origin — material — purpose. Deviating from
this order—e.g., “a wooden Italian red round old small
beautiful dining table "—would sound unnatural or
awkward to native speakers, even though grammatically
possible.

This fixed sequencing reflects both cognitive processing
and communicative efficiency in English: adjectives
describing more subjective impressions or judgments
appear closer to the speaker, while those conveying
concrete, inherent attributes are positioned nearer to the
noun. For second-language learners, particularly those
from languages with freer or post-nominal adjective
placement (such as Vietnamese), mastering this structure
can be challenging. Instruction focusing on
contextualized practice, translation-based comparison,
and communicative application, as proposed through
Communicative Translation Activities (CTAs), is thus
pedagogically essential.

Overview of communicative translation activities

CTAs are language learning activities that combine
translation with meaningful communication (Arranz,
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2004). Rather than focusing solely on word-for-word
translation, CTAs emphasize conveying the intended
message, tone, and context, thus supporting the
development of both linguistic competence and
communicative competence (Colina, 2003; Kiraly, 1995).
Rooted in key principles from translation studies, CTAs
aim to enhance learners' fluency and accuracy in grammar
use and writing (Carreres, 2006), promote overall
comprehensibility (Nord, 2005), and foster language
production within dynamic and context-sensitive
frameworks (Huang & Wang, 2011).

Based on Pham (2017), the following teaching strategies
are intended to improve linguistic correctness and
communicative competence, better preparing learners for
real-world language use. Role-playing allows students to
engage in meaningful conversations within realistic
circumstances, developing fluency, comprehension, and
confidence in the target language (Lee, 2015).
Comparative text translation helps students grasp
grammatical structures, word order, and cultural variations
by comparing and contrasting multiple translated versions
of the same material (Wikipedia contributors, 2024).
Finally, reordering As in simple sentences with translation-
based explanations helps learners recall correct AO in
English by comparing syntactic patterns in the source and
target languages (Heltai, 1988).

Grammar acquisition theories emphasizing
contextual and communicative approaches

Munday et al. (2022) discussed the impact of the
Grammar-Translation Method (GTM) in the 1960s,
emphasizing its origins in the social history of translation.
Noland (2005) emphasized the importance of learners
possessing both grammatical precision and aesthetic
awareness in translation tasks, as efficient substitution
requires logical reasoning. Meanwhile, Cutting and
Fordyce (2020) examined the advantages of social
engagement in language acquisition from a sociocultural
perspective, proposing that communication enhances
comprehension of historical and contextual significances.
Garrett (2003) analyzed Systemic Functional Grammar
(SFG), which facilitated learners in recognizing and
utilizing linguistic structures within various contexts by
situating them in significant scenarios. Similarly, Haynes
(2007) wunderscored the educational significance of
Communicative  Activities (CAs), which  have
demonstrated the ability to improve grammatical
proficiency by situating language learning within real-
world contexts.

METHODOLOGY

This article employed a quantitative research design to
assess the effect of the CTAs on learners' understanding of
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AO in English. Seventy-five cadets from various
backgrounds were randomly assigned to the experimental
group (EG) and the control group (CG). The former
received seven weeks of CTA-based training using the
New English File Elementary textbook, while the latter
completed conventional grammar inductions. Data
collection included pre- and post-tests to assess
grammatical accuracy and writing skills, as well as the
questionnaires—one for demographic profile and the other
utilizing a Likert scale to reflect learners' attitudes.
Between testing, instructional sessions were held, and the
interventions' effectiveness was processed through SPSS
26, which combined statistical and thematic analytic
methodologies to interpret the results.

Ethical Considerations

This study complied with institutional and international
ethical standards for research involving human
participants. Approval was obtained from the New Life
Immigration Foreign Language Centre (NLI FLC), and all
participants provided informed consent after being clearly
informed of the study’s purpose, procedures, and their
right to withdraw at any time. To ensure confidentiality,
participants’ identities were anonymized, and all data were
securely stored and used solely for research purposes.
Throughout the seven-week instructional phase, the
researcher maintained objectivity and fairness, providing
equal treatment and assessment for both control and

experimental groups.

| Dependent varisbles |

Figure 1. The Conceptual Diagram for Improving Ss’
Writing Skills through CTA Treatments

Data Analysis

The data collected from the study were analyzed
employing a quantitative design to ensure a
comprehensive understanding of the findings for the
research questions. The quantitative data were processed
using the Statistical Package for the Social Sciences (SPSS)
software. Descriptive statistics, including the mean and
standard deviation, were computed to measure students’
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performance levels and their opinions about the
effectiveness of CTAs and their satisfaction during the
quasi-experiment, together with the survey via the paper-
formatted questionnaire as the two main instruments.
Inferential statistical tests, namely the paired-sample #-test
and the independent sample t-test, were employed to
determine whether there were significant differences
between the pre-test and post-test scores, thereby
examining the impact of communicative translation
activities on students’ acquisition of adjective order in
writing.

In addition, the qualitative data obtained from the
questionnaire were analyzed through thematic analysis.
The data analysis was coded and grouped into emerging
themes reflecting the participants’ attitudes, learning
experiences, and challenges encountered during the
learning process. These findings explained how and why
communicative translation activities influenced students’
learning outcomes and motivational development in
acquiring adjective order in written English.

FINDINGS AND DISCUSSION

Results of the utilization of communicative
translation activities in enhancing
writing skills

learners’

Table 3. Performance of the CG and EG in the pre-test

Std. Deviation

pre-test
results of
CG

37 5919 1.0962 .1802

pre-test
results of
EG

SCORES

38 5.921 1.0301 1671

Before the procedural operation, participants in both
groups are required to complete a pre-test designed to
evaluate their understanding and recognition of the
correct order of adjectives. The data presented in the table
indicate that the average scores on this pre-test are very
similar for both groups, demonstrating minimal variation
in their initial levels of proficiency.

Table 4. The results of the CG on the pre-test and
post-test
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pre-test
results of
CG

37 5919 1.0962

.000
post-test
results of

CG

SCORES

37 6.135 1.0114

There is a difference between the mean scores of the pre-
test (Mean = 5.619, SD = 1.0962) and of the post-test
(Mean = 6.135, SD = 1.0114) in the CG. Moreover, the
Sig. (2-tailed) is 0.000, which is less than 0.05, so there is
no significant difference in the mean scores from the pre-
test and post-test in the CG.

Table 5. Performance of the EG on the pre-test and post-test

=
=
X -
S s
@ E
D
=]

pre-
test

results

of EG

38 5.921 1.0301

.000

SCORES

post-
test

results

of EG

The EG showed a statistically significant increase in
their Mean scores from the pre-test to the post-test.
Specifically, their post-test Mean score was 1.026 points
higher than their pre-test score. This suggested that the
trials for the EG between the pre-test and post-test led to
an improvement in performance.

Table 6. Post-test results of the CG and after the intervention of
CTAs for the EG

38 6.947 9918

Std.
Deviation
Mean

I
=]
=
[

=

=

e

w»n

post-test
results of
CG

SCORE 37 6135 1.0114 .1663
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post-test
results of
EG

38 6947 9918  .1609

The control group (CG) obtained a lower mean post-test
score of 6.135 compared with the experimental group (EG),
which achieved a higher mean score of 6.947. The
standard deviation of the CG (1.0114) indicates moderate
variability in students’ performance around the mean. The
p-value (< 0.05) confirms that the difference between the
two groups was statistically significant. This significant
improvement suggests that the pedagogical intervention
provided to the experimental group effectively enhanced
their ~ writing performance, minimizing potential
hindrances and promoting better mastery of grammatical
structures .In other words, the CTA initiatives had good
impact on the students’ writing skills in the EG.

Results of the investigation on learners’ attitudes
toward CTAs in writing activities

Table 7. Learners’ perceptions of language differences and

translations
T1Q | T1Q | T1Q | T1Q | T1Q
7 8 9 10 11
Valid 38 38 38 38 38
Missi 0 0 0 0
ng
(=}
g 437 350 432 439 437
¢
= 633 507 471 718 589
2
g
£ 3 3 4 3 3
k=
S
£
g
£ 5 4 5 5 5
S

The table shows the high Mean ratings between 3.50 and
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4.39 out of 5 across the surveyed categories. Learners are
generally familiar with adjectives and their usage across
Vietnamese and English.

Table 8. Learners’self-reliance on language skills and

translation abilities

T2Q1 | T2Q1 | T2Q1
3 4 5

'§ 38 38 38 38 38
on
(=}
z 0 0 0 0 0
=
=]
g 500 439 458 195  4.55
g
=i 0.000 .547 500 462  .504
T Z
:
g 5 3 4 1 4
£
=
:
£
£ 5 5 5 3 5
>

The large range of means (T2Q12, T2Q13,T2Q14,T2Q16)
from 4.39 to 5.0 demonstrates that learners positively
perceived CTAs as beneficial to their understanding of
adjective order and sentence translation in all aspects.
However, in T2Q15, the mean score for TQ15 is 1.95, with
a standard deviation of 0.462, indicating that most learners
disagreed or highly disagreed with the statement. The
minimum score is 1 (Highly disagree) and the maximum
is 3 (Neutral), suggesting that no respondents selected
“Agree” or “Strongly agree.” This means that after
participating in the ftranslation activities, students
generally did not find it difficult to recognize adjective
forms in either Vietnamese or English. In summary, the
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results for TQ15 provide strong evidence of positive
learning outcomes: translation activities not only
improved learners’ ability to apply adjective order in
writing but also strengthened their recognition of
grammatical forms across both languages.

Table 9. Learners’ opinions of communicative translation as
a fruitful teaching—learning medium

- T3Q17 | T3Q18 | T3Q19 | T3Q20
8 38 38 38

Valid 3
Missing 0 0 0 0

(=}

g 474 479 461  4.74
8

=l .503 413 .595 446

%%

a

=

s e 3 4 3 4

=

=

%g 5 5 5 5

>

The range of means, from 4.61 to 4.79, indicates that
students strongly valued CTAs for boosting their
confidence, descriptive abilities, and grammatical
accuracy in using AO, while also expressing a clear
willingness to continue using these strategies in future
learning contexts.

CONCLUSION, LIMITATIONS AND
RECOMMENDATIONS

The findings of the study demonstrate that cadets
engaged in CTAs surpassed the CG in post-test scores for
AO accuracy. Surveys and classroom observations
indicated heightened learner engagement, interaction, and
contextual application of grammar concepts. These
findings substantiate the efficacy of the CTAS in
improving grammar acquisition, consistent with previous
studies on interactive language education methodologies.

The paper's generalizability may be limited by its
narrow focus on a specific FLC. It's also possible that
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limited instructional time and differences in participants'
past grammar knowledge affected the results.

Future researchers may replicate this study with larger
sample sizes, diverse grammar topics, and different
educational contexts to verify the consistency of results.
Qualitative data, such as interviews and classroom
observations, could also be incorporated to gain deeper
insights into learners’ perceptions and learning processes.
Moreover, future studies could examine the combination
of CTA with digital translation tools or Al-assisted
learning platforms to further modernize grammar teaching.

It is advised that CTAs be incorporated into grammar
training to facilitate contextualised learning and improve
learners' grammatical proficiency. These findings align
with prior doctrines advocating for interactive CTAs in
language instruction. Although possible problems, such as
learner reluctance or initial confusion, may occur during
implementation, they can be alleviated by educated
pedagogical practices. Furthermore, the findings reveal
larger implications for curriculum development at other
FLCs, recommending the use of CTAs to promote more
effective and engaging grammar schooling.
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APPENDIX

Questionnaire

Dear participants

This survey is being conducted to uncover the effectiveness
of communicative translation activities on your learning
progress and satisfaction. This questionnaire is for research
purposes only. Your feedback is seriously cherished and
confidential. Please leave a tick (O) on ONE optional response
in the , that you think is the most compatible with each statement.

I am looking forward to your reply.

Yours sincerely
Tri Nguyen

PART I: DEMOGRAPHIC DETAILS
1. What is your gender?

Male
Female

2. What is your age?
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Teenagers (from 13 to 18 years old)
Working age (from 18 to 55 years old)
Retirement age (Over 55 years old)

3. Which field do you work in?

Government (e.g., police officers, army soldiers, municipal
administrators, etc.)

Manufacturing (e.g., factory workers,
agricultural farmers, seafood processors, carpenters, etc.)

Services (e.g., financial specialists, tradespeople, estate
brokers, bank tellers, receptionists, veterinarians, taxi drivers,
hair barbers, etc.)

Education (e.g., university lecturers, music teachers, physical
trainers, football coaches, etc.)

Self-employment (e.g., online streamers, family-rooted
business runners, entrepreneurs, shop owners, etc.)

Home care (e.g., housewives, job seekers, students,

civic engineers,

4. What is your highest level of education?
High school or lower
Bachelor of Arts/Science
Postgraduate
5. Why do you study English?
For academic pursuit
For work requirements
For traveling abroad
For other private reasons
6. How long have you been learning English?
Less than 3 years
From 3 years to 5 years
From 5 years to 7 years
More than 7 years
PART 1I:
ACTIVITIES
In this section only, please put a tick (O) on ONE possibility
that you think best fits each statement.
A/ Theme one: Students’ perceptions of language
differences and translations
7. You often use adjectives or adjectival phrases in both
Vietnamese and English sentences.
Highly Disagree Neutral Strongly
disagree agree
8. In your opinion, the order of adjectives or adjectival phrases
in Vietnamese and English is nearly the same.
Highly Disagree Neutral Agree Strongly
disagree agree
9. Our English and Vietnamese translations are somewhat
different due to the cultural boundaries between the two

COMMUNICATIVE TRANSLATION

Agree

languages.
Highly Disagree Neutral Agree Strongly
disagree agree

10. You assert that mastering the pattern in which adjectives
or adjectival phrases appear in a language, whether it is

https://ijlangstudies.org/index.php/home

Vietnamese or English, is a crucial part of language acquisition.
Highly Disagree Neutral Agree Strongly
disagree agree

11. You frequently make errors in the arrangement of
adjectives or adjectival phrases in the English language.
Highly Disagree Neutral Agree Strongly
disagree agree
B/ Theme two: Students’ self-reliance on language skills
and translation abilities
12. You have been introduced to ways to translate sentences
from Vietnamese to English.
Highly Disagree Strongly
disagree agree
13. You were sequentially involved in communicative
translation activities inside your classroom.
Highly Disagree Neutral Agree Strongly
disagree agree
14. You were pleasant with the translation activities during
your sessions.
Highly Strongly
disagree agree
15. After translation activities, it is hard for you to recognize
the forms of adjectives in both Vietnamese and English.
Highly Disagree Neutral Agree Strongly
disagree agree
16. After classes, you will easily understand the functions of
adjectives or adjectival phrases in both English and Vietnamese
through translation exercises.
Highly Disagree Strongly
disagree agree
C/ Theme three: Students’ opinions of communicative
translation as a fruitful teaching—learning medium
17. Through communicative translation activities, you are
confident in structuring basic sentences that contain adjectives
or adjectival phrases within.
Highly Disagree Strongly
disagree agree
18. Via communicative translation, you believe that you can
describe people, places, or things better in both English and

Vietnamese.

Highly Strongly
disagree agree
19. To acquire adjective order specifically and in grammar

Neutral Agree

Disagree Neutral Agree

Neutral Agree

Neutral Agree

Disagree Neutral Agree

generally, communicative translation activities are beneficial
methods.
Highly Strongly
disagree agree
20. You are willing to study English with communicative
translation activities in your next courses.
Highly Disagree Neutral
disagree

Disagree Neutral Agree

Agree Strongly

agree

THANK YOU FOR YOUR CO-OPORATION!
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