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Abstract 
The 21st century has seen significant scholarly interest in the benefits of bilingualism and foreign language learning at both 
individual and societal levels. Bilingualism, defined as the capability to use two languages proficiently, is increasingly prevalent 
due to global mobility and cross-cultural interactions. This study explores the perceptions of bilingualism among 20 young adult 
Iranian EFL learners at a state-run university. Data were collected through semi-structured interviews incorporating both closed 
and open-ended questions to ensure triangulation and reliability of findings. Participants were asked specifically about how 
bilingualism impacts their identity, emotions, personality, mental abilities, cognitive processes, and intelligence. Results 
indicated strongly positive attitudes towards bilingualism, with learners highlighting benefits such as improved cognitive skills, 
increased mental flexibility, enhanced personal identity, and emotional stability. The findings underscore bilingualism as a 
valuable asset in personal development and academic contexts, supporting the promotion of bilingual education programs. 
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Introduction 
     Bilinguals, those who know and use more than one lan-

guage, have various linguistic experiences relative to mono-
linguals, who know only one language. These experiences 
stem from different interactions with their environments and 
the individuals therein. 

Whether someone is trying to decipher multilingual signs at 
high speeds on the highway, order coffee in a bilingual city, or 
communicate academic research to multilingual peers, the 

people involved in these interactions bring to the table their 
individual levels of language knowledge, language fluency, 
language preferences, overt goals, and covert intentions. Bi-
lingual environments thus have fluctuating language demands 
(Anderson et al., 2018). In its most general form, bilingualism 
refers to the ability to use two languages in everyday life 
(Grosjean, 2010) and can be considered as a complex mental 
activity (Adesope et al., 2010). Contemporary research indi-
cates that the equal usage of L1 and L2 might be very benefi-
cial (Thomas-Sunesson, Hakuta & Bialystok, 2016). In addi-
tion, Baumgart and Billick (2017) stated that “Bilingualism is 
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generally categorized by equal or near-equal proficiency in 
two languages that have been used regularly by the subject for 
the majority of their life” (p 273–283). Current views on bi-
lingualism are positive, with dual-language acquisition being 
encouraged rather than suppressed. Realizing the significance 
and frequent request for being bilingualism in the modern era, 
this report is an attempt to analyze prospects of 20 young adult 
EFL learners toward bilingualism at an Iranian state-run uni-
versity. The data were collected by means of semi-structured 
interviews using both closed-question and open-question 
methods.  In other words, this was conducted to triangulate 
the results of the comparative analysis of the given prospects. 
Study sample were asked how and to what extent their identity, 
affection, personality, mental capability, cognition, and intel-
ligence have been affected by bilingualism. 

      The age at which one acquires a second language plays 
a vital role. Accordingly, we recognize between early and late 
bilingualism. Early bilingualism covers infant bilingual-
ism (roughly up to the age of three) and child bilingual-
ism reaching approximately to the age of puberty, which is re-
garded as the onset of adult or late bilingualism. Provided that 
both languages are acquired by the child at the same time (as 
in the case when a child is born in a family where the parents 
speak different languages), we speak of simultaneous bilin-
gualism, and if the second language is learned after the child 
(or adult) has already acquired his/her first language (e.g. a 
child of immigrant parents who meets the second language 
only on entering compulsory education), the process is re-
ferred to as successive or sequential bilingualism.. Simultane-
ous acquisition of two languages always happens in a natural 
setting (usually the family), whereas successive bilingualism 
develops in a tutored environments, such as a kindergarten, a 
school or any institution systematically providing or support-
ing education in the second language. Balanced bilingualism 
represents an ideal which is very difficult to achieve and up-
hold. Totally, most bilinguals tend to be more fluent and gen-
erally proficient in one language, or even in some uses of it, 
i.e. they have a dominant language and a weaker one (e.g. a 
bilingual engineer with a Bosnian father and a Slovene mother, 
born and educated in Slovenia and working in a Slovene com-
pany, will use Bosnian at home with his father and during the 
holidays with his paternal family, and Slovene with his mother, 
his maternal family and at work, and will consider Slovene as 
his dominant language). The language they feel most at home 
in is their preferred language, which in most of the cases co-
incides with their dominant language. Anyhow, these lan-
guage roles may change in a bilingual’s life for different rea-
sons, very often as a result of the status awarded to a language 
in a community (e.g. if the Bosnian engineer’s company opens 
a branch-office in Sarajevo and he moves to Bosnia to work 
there, marries a Bosnian and decides to live there, Slovenian 

might lose its importance and become his weaker language in 
time). The condition, in which languages are acquired in a bal-
anced way, with no status differences attributed to them, is 
termed additive bilingualism (implying a language “gain”). 
When a second language is learned to the detriment of the first 
language (especially if it is a minority language), we speak of 
subtractive bilingualism (implying a loss), which usually re-
sults in the proficiency of the second language increasing as 
the mastery of the first language decreases (Lambert 1974). 
Subtractive bilingualism may also lead to semilingualism 
which mean a person is unable to function properly in either 
of his/her languages, which is also one of the most frequently 
voiced criticisms of bilingualism and plurilingualism. The ex-
tent to which subtractive bilingualism will take place largely 
depends on the status of each language, i.e. whether it is the 
majority or a minority language is a community.  This is very 
often the case with children of immigrant families, who, when 
they enter the educational system, are not encouraged or given 
opportunities to uphold their first language, while the family 
environment is not able to systematically provide support and 
motivation in this sense. The definitions of bilingualism (or 
plurilingualism) which focus on the bilingual’s proficiency in 
each of his/her languages fail to recognize the importance of 
the functionality of these languages, i.e. how they can be used 
to communicate effectively. Oksaar (1983:9) suggests comb-
ing the criteria of competence and function in her definition of 
bilingualism (which perfectly applies to plurilingualism) 
as ”the ability of a person to use here and now two or more 
language as a means of communication in most situations and 
to switch from one language to the other if necessary”. And in 
her culture me-theory Oksaar (1988) also stresses that com-
munication not only involves verbal means, but para-verbal, 
non-verbal and extra-verbal elements as well, which all can be 
used to compensate for the lack of verbal elements. For in-
stance, when we lack the adequate, culture-specific verbal 
means to express politeness and respect, we can try to convey 
these aspects by using a limited number of words, but a mean-
ingful intonation and extensive body language. As to the func-
tions which languages fulfil, House (2001) distinguishes be-
tween languages for communication (such as English used as 
lingua franca) and languages for identification, which are 
used for interpersonal exchange across cultures and for ex-
pressing one’s identity as a member of a particular cultural 
community.  In international conferences, for example, Eng-
lish is generally regarded as the most appropriate language for 
communication, lectures are delivered, papers presented, ne-
gotiations conducted and the corresponding documents 
drawn-up in English, whereas the less formal contacts be-
tween the participants, in which their cultural identities are ex-
pressed, social contacts created, often occur by using other 
languages shared by the interactants in the communication, in 
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which they might be less proficient when discussing profes-
sional topics. 

Review of Related Literature 

Bilingual approach 
      A re-evaluation of the learners’ L1 in L2 acquisition has 

posed a serious challenge to practices following a monolin-
gual approach (Levine, 2013). Traceable to the Direct Method 
as a response to the prevailing Grammar Translation at the end 
of the 19th century, monolingualism has been explicitly or im-
plicitly the valid paradigm in many of the divergent ap-
proaches and methods since then (Littlewood & Yu, 2011; 
Mahboob & Lin, 2016). The monolingual approach assumes 
that L2 is best taught exclusively through L2 by native-
speaker teachers, effective L2 learning resembles L1 acquisi-
tion and learners need to reach a native speaker-like compe-
tence (G. Cook, 2018). However, these assumptions and views 
that L1 use reduces the time available for L2, prevents learners 
from thinking in L2, and L1 interferes with L2 so that the lan-
guages should be kept separated are no longer supported unan-
imously (Ellis & Shintani, 2014). 

Theoretical and Practical Background 
      In Al-Amri (2013) words, from the first half of the 20th 

century, whether bilingualism affect at the individual level has 
been discussed as a topic of essential investigation. Research-
ers have fallen into two main directions in answering this 
question. Some researchers claim that bilingualism is a nega-
tive phenomenon that has detrimental effects on bilingual. Re-
cently, a number of researchers have produced evidence on the 
positive side that claim that bilingualism affects creativity and 
intelligence. According to May et al (2004) it was in the 1920s 
that bilingualism first attracted the attention of psychologists, 
when they became interested in understanding why bilinguals 
perform poorer at school than their monolingual peers. Lee 
and Kim (2011) revealed that participants with a higher degree 
of bilingualism tend to perform better on creative thinking 
tasks. Researchers have also suggested that learning contexts 
can directly shape the cognitive abilities of bilinguals (Ander-
son et al., 2018). Fayyazi, Sahragard, Roshan and Zandi (2013) 
tried to explore the different intelligences in monolingual and 
bilingual high school students. The findings indicated that the 
bilinguals had higher linguistic, logical/mathematical, spatial, 
and interpersonal intelligences than monolingual and mono-
linguals had higher intrapersonal intelligence than bilingual 
students. According to Bialystok (2011), bilinguals have an 

advantage in executive functions because they would contin-
uously train them to carry on a conversation that must be based 
on the context and require constant access to the information 
contained in the working memory. Furthermore, it is necessary 
to select the appropriate language for the specific communi-
cative situation (inhibiting the other language) and to monitor 
what happens during the interaction (cognitive flexibility). 
Some of the cognitive functions that would seem to benefit 
from the knowledge of several languages are the metalinguis-
tic and metacognitive awareness, the ability to represent ab-
stract and symbolic concepts (Adesope et al., 2010), and spe-
cifically, the bilingualism should improve the executive func-
tioning. Wodniecka, Craik, Lou, Bialystok (2010) assert that-
most of the recent findings that reveal a bilingual advantage 
have been reported in intentional tasks that need the resolution 
of conflicting information in the visual field such as Simon 
task, Stroop task, and ANT task. They believe that this conflict 
resolution is done by the complex process of executive control. 
Executive control is needed for all forms of high processes 
done in the brain including the memory procedures used in 
everyday cognitive tasks, neglecting interference, performing 
on the ongoing streams of information, using effective re-
trieval procedures, and processing materials sufficiently. They 
claim that memory retrieval consist of two major components: 
familiarity and recollection. The difference between familiar-
ity and recollection can be described in everyday lives and 
while recognizing someone you may know beforehand, for 
example. Neurobilingual research suggests a link between 
cognitive control and emotional processes in the brain. The 
regions involved in cognitive control (e.g. attention, self- reg-
ulation), prefrontal cortex (PFC) and anterior cingulate cortex 
(ACC) and emotion become activated when situations de-
mand emotion regulation or control of emotional thoughts, 
such as in response to an aversive event (e.g. pain). Interest-
ingly, bilinguals simultaneously activate areas associated with 
cognitive control and emotion on language switching tasks, 
even when processing emotionally-neutral words. (Hernandez, 
2009).  

      When doing a conversation whether speaking or listen-
ing, bilinguals activate both of their languages simultaneously. 
This parallel activation happens across different linguistic 
contexts for bilinguals (Kroll & Bialystok, 2013) including in 
language perception and production. When both areas are ac-
tive, bilinguals have to manage the activation of an irrelevant 
language while trying to understand and produce speech in the 
target language. This causes the increase of Bilinguals’ overall 
cognitive load. To do this management, bilinguals rely on in-
hibitory control. Inhibitory control is a device to choose what 
language that the speaker should produce, in this case, some-
times, switching languages often happens. By using inhibitory 
control more often makes this device more sensitive and make 
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the brain does too. When using one language, another area of 
language is also active. 

It makes more neurons on two parts of brain work. That 
thing is so much in line with the research that states the more 
our brain works, the better its function is. Thus being natural 
a “mental-Juggler” of two languages (Kroll, 2009) increases 
cognitive control efficiency and transform the cognitive sys-
tem, allowing it to accommodate and manage multiple lan-
guages. The further explore relationship between language ac-
tivation and cognitive control, in a subsequent study, Blumen-
feld and Marian (2013) measured between-language competi-
tion and cognitive control abilities in bilinguals. The cognitive 
benefits may arise from the need to manage switching be-
tween two languages that are activated in parallel. Importantly, 
the studies discussed in this section demonstrate that bilin-
guals can be considered experts at managing linguistic com-
petition. In addition to the interplay between language, 
memory, and emotion, language and culture are closely inter-
twined (Freeman, 2016). When exploring how bilingual expe-
rience impacts emotion, it is necessary to consider cultural in-
fluences, as culture imposes norms on how we interpret emo-
tional events. 

Aims and research questions 
The technological innovations during the past century 

have revolutionized information transfer leading to cross- cul-
tural and multi-lingual human communication. Considering 
the importance of multilingual education in the recent century, 
the current study documented a survey on Iranian students' 
perception of bilingual education. The term bilingualism has 
been given different interpretations and connotations depend-
ing on the context within which it has been studied. From the 
sociolinguistic point of view, it is associated with contexts 
other than those strictly related to language and society as it is 
inextricably linked to the individual and the process of form-
ing not only collective but individual identities, as well. Schol-
ars are diverse in their attempts to address a variety of issues 
associated with the phenomenon of bilingualism. Among 
many others, the following are some of the general questions 
usually dealt with: Are bilinguals to be considered two person-
alities in one or two separate personalities? What processes 
are involved in switching from one language to another? What 
is the influence of the environment during language acquisi-
tion? 

Article structure 
        The current report is divided into clearly defined and 

numbered sections. Section 1 of the present article with its 
subsections begin with introduction, that is, the overall topic 

and theme, literature review, and the aim and research ques-
tion. Following that are sections 2 and 3 which include the 
structure and research methodology respectively. In sections 
4 and 5, results and conclusion and discussion related to this 
study are described.   

Research Methodology 

Sample size     
 In this study, the survey research method which incorpo-

rates the use of questionnaire was used as it is the most com-
mon form of research method engaged by educational re-
searchers to gain qualitative, descriptive as well as quantita-
tive data (Abdul Ghafur, as cited in Yunus & Hern, 2011). The 
questionnaire which was piloted in another study previously 
was administered to 20 participants. 11 male and 9 female EFL 
learners of different age range (17- 44) filled in the question-
naires. In the questionnaire their attitudes and perceptions to-
ward bilingual education, i.e., use of their mother tongue in 
class were studied. In addition, their views about maintaining 
native languages and cultures and the language policy in an 
Iranian context were investigated. Cronbach’s alpha was esti-
mated for checking the reliability of the attitude questionnaire 
and it was reported to be 0.92. 

Instruments 
      To conduct the project, a descriptive method was se-

lected that is the most frequently employed research design 
throughout the globe. The standardized descriptive approach 
needs the application of questionnaires, private talks, etc. The 
tools employed to gather information included a test, a quali-
fication questionnaire and an inquiry. A test including twenty 
questions was designed to evaluate knowledge level of the 
learners on the language ability which all learners took and 
answered the questions such as years of familiarity with digi-
tal learning, the tendency toward internet, hours spending on 
computers or internet a day or a week, reasons for using webs, 
etc. The background questionnaire also included learners’ age, 
gender, grade, place of living, and so on. It involved 20 items. 
Besides, it wanted them if they are interested in bilingualism 
and how often and where they think about it. The survey (Al-
pha=0.77), adapted from inclination towards Internet created 
by Kilincoglu and Altun (in Isman, 2004), contained 20 state-
ments in Likert type (strongly agree=5, agree=4, undecided=3, 
disagree=2, strongly disagree=1) and aimed to evaluate the 
degree of the prospects of the participants toward digital learn-
ing and distance education (See Appendix 1). 
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Data Analysis and Data Collection 
          The Statistical Package for Social Sciences (SPSS, 

version 20) was employed to analyze the data. Assigning the 
significance level of 0.05, an independent samples t-test was 
used to examine the effect of linguistic background (monolin-
gualism and bilingualism) on MI profiles of the participants. 
Additionally, the effect of gender as a moderator variable was 
tested. As noted earlier, this study was a cross-sectional, ques-
tionnaire-based research design. This investigation looked at 
participants' attitudes on being bilingual conducted among a 
group of university EFL students. A total of 20 college EFL 
learners majoring in TEFL participated in the survey, took in-
troductory notes and completed it in exchange for course cred-
its. In particular, 100% (n = 20) were college students. To re-
spond the study question, 20 subjects were interviewed for ex-
pressing prospects toward bilingualism and its effect on their 
identity, affection, personality, mental capability, cognition, 
and intelligence. They were asked what they thought about the 
influences of being bilingual. Mean of the learners’ life span, 
with the range of 20 and 29, was 26. In Table 1, dividing of 
the participants based on age, gender, and education levels 
were shown in number and percent. Of the participants, fifty 
percent, that is, 10 subjects were male and fifty percent, that 
is, 10 were female learners. An online program was designed 
to gather information from those learners. The researcher pri-
marily sent students an invitation email to the online survey. 
Then, just university learners who consented to take part and 
gave informed consent were chosen as subjects. After that they 
were requested to click the Continue button to complete the 
investigation. Respondents perceived system quality, per-
ceived benefits of bilingualism and its effects on identity, af-
fection, personality, mental capability, cognition, and intelli-
gence. At the end, the participants responded demographic 
questions about age, gender, and grade. 

Table 1: Participants based on variables 

Variables N % 
Age 24 13 69% 

28 4 18% 
29 1 3% 
25 2 10% 

Gender Male 50% 
Female 50% 

Level upper 
intermedia
te 

100% 

Results 
       The outcomes indicated that the learners became more 

positive in benefits of bilingualism at a significant level. To 
value the learners’ attitudes towards bilingualism, multivariate 
regression analysis was employed (Table 2). The outcomes 
revealed that the learners became more positive in indicating 
benefits of bilingualism at a significant level. On the whole, 
findings indicated that the learners’ prospects do not differ sig-
nificantly in the statements in the survey. They all show incli-
nation toward bilingualism effectiveness on identity, affection, 
personality, mental capability, cognition, and intelligence. 
Consequently, the inquiry hypothesis is confirmed. Partici-
pants were mostly believed that bilingualism was a worldwide 
demand, the quickest method to deliver knowledge, a space 
that causes pretty accordance among individuals, an influen-
tial training instrument and a method to deliver learning for 
learners to search in websites enthusiastically by knowing 
more languages. Almost all participants thought that it is en-
joyable to seek information from the Internet and it is rudi-
mentary to increase cultures connections through bilingualism. 
Bilingualism and gathering knowledge other than native lan-
guage are considered as a source providing an easy life for 
them and includes necessary, useful information, and culmi-
nates in improved communities and knowledge. Put it in the 
other way, the obtained findings indicate that the learners be-
lieved that bilingualism culminates in a free life, makes mind 
calmness, and culminates in independency of mind. It devel-
ops people intelligence, affection, mental capacity, and cogni-
tion. The participants also believed that it influences individ-
uals’ personality positively so that they feel relaxed as having 
a high personality. The researcher conducted the report in the 
second current semester, 2022. The background questionnaire 
and survey were provided in the ten days then, they were dis-
tributed. After that, the obtained findings were statistically in-
terpreted and analyzed with SPPS in two steps. Primarily, the 
frequencies were marked for posed questions. Further, the 
ANOVA values and independent samples tests were estimated 
to show the correlations among the all variables. In this paper, 
the dependent variables were 20 statements in the survey 
whereas the independent variables included identity, affection, 
personality, mental capability, cognition, and intelligence. In  
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the investigation, it was found out that a number of the var-
iables and statements in the research are correlated. 

 Table 2: Learners’ Attitudes toward bilingualism 

Conclusions and Discussion 
       We are surrounded by language during nearly every 

waking moment of our lives. We employ language to com-
municate our thoughts and feelings, to link with others and 
identify with our culture, and to understand the world around 

us. And for many people, this rich linguistic environment in-
volves not just one language but two or more. Nowadays, 
more of the world’s population is bilingual or multilingual 
than monolingual. In addition to facilitating cross-cultural 

communication, this trend also positively impacts cognitive 
abilities. Researchers have indicated that the bilingual brain 
can have better attention and task-switching capacities than 
the monolingual brain, thanks to its developed ability to in-
hibit one language while using another. This study is sig-
nificant as it gives the public information on an issue that 
has recently been growing more and more in many areas in 
the world. This specific issue has a high relevance in our 
community due to the growing globalization but also be-
cause it has the power to affect the education of adolescents 
and their knowledge and acceptance of the world. Assur-
edly, a bilingual body has more than one perspective and 
attitude, and is aware of more than just one world because 
such individual can think and express itself in more than 
one language, which can aid with critical thinking and 
problem solving. Bilingualism has been shown to be a life-
style enrichment factor correlating with greater neural plas-
ticity across the lifespan, at least under conditions of active 
and sustained engagement (see Pliatsikas 2020 for re-
view).The science of bilingualism is a young field, and de-
finitive answers to many questions are not yet available. 
The purpose of this study was to investigate the perceptions 
and attitudes of bilingual students about bilingual educa-
tional program. The results and discussion of the research 
from analyzing the data indicated that, students favor their 
mother tongue beside official language in the educational 
program. In conclusion, it appears that pupils care more 
than what was believed or shown in the society about their 
home languages. Since the age range carries variable in this 
study, it gives us a broad view of ideas regarding bilingual 
education. 

       As age increases, awareness of the pupils is in-
creased regarding the importance of their mother tongue. 
But concerning gender, both genders are in favor of bilin-
gual education. Although we conducted a research on bilin-
gual education, this study has exclusively focused on two 
variables in bilingual educational setting which are age and 
gender and just one approach in collecting data which was 
questionnaire was used. In fact, the reason of the obtained 
result is another area of research which is still unresolved. 
Another area of future study is to investigate how bilingual 

education differs in early and late ages. We acknowledge that, 
since our research is limited to one bilingual city, our findings 
may not be fully generalizable. It is logical to assume that 
other bilingual cities or countries might have different views 
concerning bilingual education. Therefore a further research 
is needed to explore bilingual learners` beliefs. Our findings 

 Statements Strongly 
agree and 
agree 

Undecided, 
disagree and 
strongly 
disagree 

N % N % 
Bilingualism affects identity. 19 95 1 5 
Bilingualism provides an easy life. 18 90 2 10 
Bilingualism is a fast method to 
reach knowledge. 

18 90 2 10 

Bilingualism culminates in good 
exchange. 

16 80 4 20 

Bilingualism helps mental 
capacity. 

20 100 0 0 

Bilingualism is vital for people. 19 95 1 5 
Bilingualism is effective for 
cognition. 

19 95 1 5 

Bilingualism motivates learners to 
search. 

20 95 1 5 

 Bilingualism helps to get 
information from Internet. 

18 90 2 10 

It is enjoyable for most. 19 95 1 5 
The effects of bilingualism are 
permanent. 

18 90 2 10 

Bilingualism causes to be far away 
from anxiety . 

20 100 0 0 

It gives you real world skills. 17 85 3 15 
It upgrades learners. 18 90 2 10 
Bilingualism promotes tendency 
for prepared knowledge. 

17 85 3 15 
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can be used to set a future educational agenda in bilingual 
countries. In addition, learners` first language should be taken 
into account by material developers and curriculum designers 
to lead to a successful learning. 

References 
[1] Adesope, O. O., Lavin, T., Thompson, T., & Ungerleider, C. 

(2010). A systematic review and meta-analysis of the cognitive 
correlates of bilingualism. Review of Educational Re-
search, 80(2), 207–245. 

[2] Al-Amri,M.N. (2013). Effects of Bilingualism on Personality, 
Cognitive and Educational Developments: A Historical Per-
spective. American Academic & Scholarly Research Journal 
Vol. 5, No. 1, Jan. 2013 

[3] Anderson J. A., Mak L., Chahi A. K., Bialystok E. (2018). The 
language and social background questionnaire: assessing de-
gree of bilingualism in a diverse population. Behav. Res. Meth-
ods 50, 250–263. 10.3758/s13428-017-0867-9, PMID: [PMC 
free article] [PubMed] [CrossRef] [Google Scholar] 

[4] Anderson, J. A. E., Hawry lewicz,K., & Bialystok,(2018).Who 
is bilingual? Snapshots across the lifespan. Bilingualism: Lan-
guage and Cognition, 23(5), 929–937. 
https://doi.org/10.1017/s1366728918000950 

[5] Baumgart, C. Q., & Billick, S. B. (2017). Positive Cognitive 
Effects of Bilingualism and Multilingualism on Cerebral Func-
tion: A Review. Psychiatric Quarterly, 89(2), 273-283. doi: 
10.1007/s11126-017-9532-9 

[6] Bialystok, E. (2001). Bilingualism in Development: Language, 
Literacy, and Cognition. Cambridge: Cambridge University 
Press. Google Scholar 

[7] Blumenfeld, H. K., & Marian, V. (2007). Constraints on paral-
lel activation in bilingual spoken language processing: Exam-
ining proficiency and lexical status using eye-tracking. Lan-
guage and Cognitive Processes, 22(5), 633–660. 

[8] Cook, G. (2018). Learning through translation. In Burns, A. & 
J. R. Richards (Eds.), The Cambridge guide to learning English 
as a second language (pp. 289-297). Cambridge: Cambridge 
University Press. 

[9] Ellis, R., & Shintani, N. (2014). Exploring language pedagogy 
through second language acquisition research. Abingdon: 
Routledge. 

[10] Fayyazi, A., Sahragard, R., Roshan, B., & Zandi, B. (2013). 
Bilingual and monolingual differences on self-estimates of 
multiple intelligences regarding gender: A study of high 
school students in Iran. International Journal of Language 
Learning and Applied Linguistics World, 4(4), 513-533. 

[11] Freeman, Max R., Shook, A., and Marian, V. (2016) Cognitive 

and emotional effects of bilingualism in adulthood. Lifespan 
Perspectives on Bilingualism. 

[12] Grosjean, F. (2010). Bilingual: Life and reality. Harvard Uni-
versity Press. 

[13] Hernandez, A. E. (2009). Language switching in the bilingual 
brain: What’s next? Brain and Language, 109(2), 133-140. 

[14] Kroll, J. F., & Bialystok, E. (2013). Understanding the conse-
quences of bilingualism for language processing and cognition. 
Journal of Cognitive Psychology, 25(5), 497–514 

[15] Lee H., Kim K. H. (2011). Can speaking more languages en-
hance your creativity? Relationship between bilingualism and 
creative potential among Korean American students with mul-
ticultural link. Personal. Individ. Differ. 50, 1186–1190. 
10.1016/j.paid.2011.01.039 [CrossRef] [Google Scholar] 

[16] Levine, G. S. (2013). The case for a multilingual approach to 
language classroom communication’. Language and Linguis-
tics Compass, 7(8), 423-436. 

[17] Littlewood, W., & Yu, B. (2011). First language and target lan-
guage in the foreign language classroom. Language Teaching, 
44(1), 64-77. 

[18] Mahboob, A., & Lin, A. M. Y. (2016). Using local languages 
in English language classrooms. In W. A. Renyanda & H. P. 
Widodo (Eds.) English language teaching today (pp. 25-40). 
Cham: Springer. 

[19] May,S. H. Hill, and S. Tiakiwai (2004). Bilingual/immersion 
Education: Indicators of Good Practice: Final Report to the 
Ministry of Education, Ministry of Education, Wellington, 
New Zealand, 2004, 
http://www.kns.ac.nz/files/6d9cf62d1d8e8824/file_set_file/00
00/0532/May,%20Hill,%20Tiakiwai%20(2004)%20Educa-
tion%20Counts.pdf. 

[20] Pliatsikas C (2020) Understanding structural plasticity in the 
bilingual brain: the dynamic restructuring model. Biling Lang 
Cogn 23(2):459–471. 
https://doi.org/10.1017/S1366728919000130 

[21] Thomas-Sunesson, D., Hakuta, K., & Bialystok, E. (2016). De-
gree of bilingualism modifies executive control in Hispanic 
children in the USA. International Journal of Bilingual Educa-
tion and Bilingualism, 21(2), 197-206. doi: 
10.1080/13670050.2016.1148114 

[22] Wodniecka, Z.,Craik,F.,Lou, L.,& Bialystok, E.(2010). Does 
bilingualism help memory? Competing the effects of verbal 
ability and executive control. International Journal of Bilin-
gual Education and Bilingualism, 12(5), 234-256. 

 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5591752/
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5591752/
https://www.ncbi.nlm.nih.gov/pubmed/28281208
https://dx.doi.org/10.3758%2Fs13428-017-0867-9
https://scholar.google.com/scholar_lookup?journal=Behav.+Res.+Methods&title=The+language+and+social+background+questionnaire:+assessing+degree+of+bilingualism+in+a+diverse+population&author=J.+A.+Anderson&author=L.+Mak&author=A.+K.+Chahi&author=E.+Bialystok&volume=50&publication_year=2018&pages=250-263&pmid=28281208&doi=10.3758/s13428-017-0867-9&
https://doi.org/10.1017/s1366728918000950
http://scholar.google.com/scholar_lookup?author=E.+Bialystok+&publication_year=2001&title=Bilingualism+in+Development%3A+Language,+Literacy,+and+Cognition
https://dx.doi.org/10.1016%2Fj.paid.2011.01.039
https://scholar.google.com/scholar_lookup?journal=Personal.+Individ.+Differ.&title=Can+speaking+more+languages+enhance+your+creativity?+Relationship+between+bilingualism+and+creative+potential+among+Korean+American+students+with+multicultural+link&author=H.+Lee&author=K.+H.+Kim&volume=50&publication_year=2011&pages=1186-1190&doi=10.1016/j.paid.2011.01.039&
https://doi.org/10.1017/S1366728919000130


The International Journal of Language Studies (ISSN: 3078 - 2244)      https://ijlangstudies.org/index.php/home 
 

 

30 
 

Appendix 1 

Bilingualism provides an easy life.  

Bilingualism is a fast method to reach knowledge.  

Bilingualism culminates in good exchange.  

Bilingualism helps mental capacity.  

Bilingualism is vital for people.  

Bilingualism is effective for cognition.  

Bilingualism motivates learners to search. 

 Bilingualism helps to get information from Internet.  

It is enjoyable for most.  

The effects of bilingualism are permanent.  

Bilingualism causes to be far away from anxiety . 

It gives you real world skills.  

It upgrades learners.  

Bilingualism promotes tendency for prepared knowledge.  

Bilingualism includes necessary and useful knowledge.  

Bilingualism causes destroyed societies.  

Bilingualism does not save time and money. 

 Bilingualism 

Bilingualism promotes active and independency.  
 

 

 

 

 

 

  


