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Abstract 

Living in a globalized world requires individuals to have the ability to communicate across cultures. Therefore, acquiring inter-

cultural communicative competence is more important in this day and age than ever before. In English language teaching (ELT) 

contexts, developing learners’ competence in intercultural communication has gained much attention from educators, teachers, 

and researchers. Such stakeholders believe that textbooks are essential tools for equipping learners with diverse cultural back-

grounds as well as the knowledge and understanding they need to navigate a globalized world. Given the critical role of fostering 

learners’ intercultural communicative competence through the use of textbooks, this study aimed to investigate the representation 

of cultural elements in the English 10 Friends Global textbook. The study used a descriptive analysis approach, together with 

two frameworks regarding the types and aspects of culture in its data collection and analysis. The findings showed that foreign 

cultural elements presented in the textbook outnumbered local ones, indicating that the English 10 Friends Global textbook had 

the potential to develop students’ intercultural communicative competence. This study also discussed some pedagogical impli-

cations. 
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1. Introduction 

In the era of global integration in the 21st century, English has 

been widely used worldwide with a predicted number of three 

billion speakers by 2040 (Graddol, 2006). It is obvious that 

being proficient and competent in English can provide a wide 

range of employment options globally. However, surviving 

such a global context requires people to be competent in more 

than just the linguistic aspects of English. In other words, true 

effectiveness in a global setting also hinges on the ability to 

navigate and understand diverse cultural contexts, which re-

fers to the concept of intercultural communication. 

https://doi.org/10.60087/ijls.v2.n1.00
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Intercultural communication involves interactions between in-

dividuals from diverse cultural backgrounds, with an empha-

sis on how cultural variations impact the ways in which people 

communicate. 

Intercultural communication plays a pivotal role in 

English as a foreign language (EFL) education, primarily be-

cause it enhances global competence among learners. It goes 

without saying that we are living in a world that has become 

increasingly interconnected; therefore, understanding diverse 

cultures is essential for navigating international environments 

(Samovar et al., 2017). Intercultural communication fosters 

cultural awareness and empathy, which are crucial for respect-

ful and harmonious interactions in multicultural contexts. 

Learners who develop these competencies are better equipped 

to engage with individuals from different cultural back-

grounds, thereby promoting global understanding and cooper-

ation. 

Effective communication skills are a critical aspect of 

intercultural communication in EFL education. When learners 

are exposed to different cultural contexts, they learn to adapt 

their communication styles accordingly, thereby improving 

their effectiveness in various situations. This adaptability 

helps to reduce misunderstandings that often occur due to cul-

tural differences, leading to more successful interactions both 

personally and professionally (Martin & Nakayama, 2022). 

For instance, understanding cultural norms related to polite-

ness or indirectness can significantly impact the quality of 

communication and relationship building in diverse settings 

(Samovar et al., 2017). 

In the particular context of Vietnam, the new English 

curriculum focuses on the centered role of learners in the 

teaching-learning process to develop learners’ communicative 

competence through active and creative learning activities, 

thereby helping learners to become global citizens in the era 

of international integration (MOET, 2018). Aligned with this 

aim, the role of textbooks is of paramount importance because 

they serve as primary resources for implementing the curricu-

lum’s goals and ensuring that learners are equipped with the 

skills necessary for effective intercultural communication. In 

fact, textbooks are not only tools for teaching vocabulary and 

grammar, but are also designed to immerse learners in varied 

linguistic and cultural contexts that reflect global and local re-

alities. The strategic inclusion of diverse cultural perspectives 

and communication scenarios in textbooks plays a critical role 

in shaping learners’ globalized minds. 

Given the importance of cultural elements in textbooks, 

the present study aims to investigate the potential of students’ 

intercultural communicative competence development 

through the use of the English 10 Friends Global textbook. In 

alignment with this aim, the study is guided by one research 

question: To what extent are the source culture, target culture 

and international target culture represented in the content and 

tasks of the textbook? 

2. Literature Review 

2.1. Culture 

Culture is a multifaceted concept interpreted differently by 

different people. It influences how individuals perceive the 

world, interact with others, and understand their own identities. 

According to UNESCO (2001, p. 62), culture should be re-

garded as “the set of distinctive spiritual, material, intellectual, 

and emotional features of society or a social group, and that it 

encompasses, in addition to art and literature, lifestyles, ways 

of living together, value systems, traditions and beliefs." 

Meanwhile, Geertz (1973) defined culture as a system of in-

herited conceptions expressed in symbolic forms by means of 

which men communicate, perpetuate, and develop their 

knowledge about and attitudes towards life. From the defini-

tions provided, it can be inferred that all cultural elements are 

acquired through interactions with others within a culture. 

Therefore, understanding the diverse nuances of culture from 

around the world is essential for effective communication in 

an interconnected global society in this day and age. 

2.2. Intercultural communication 

According to Mosed et al. (2021), intercultural communica-

tion refers to the interaction between people from different 

cultural backgrounds, focusing on how cultural differences in-

fluence the communication processes. The fact that this inter-

action is shaped by varying cultural norms, values, and com-

munication styles of individuals or groups from different cul-

tural backgrounds can lead to misunderstandings or enrich in-

teractions, depending on how well these differences are under-

stood. Therefore, Samovar et al. (2017, p. 17) postulate that 
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participating in intercultural communication is a multifaceted 

process which requires an understanding of “(1) the unique-

ness of each individual, (2) the hazards of over generalizing, 

(3) the need to be objective, (4) the necessity for compromise, 

and (5) the myth of believing that communication is a cure-

all.” Essentially, increased exposure to diverse cultural con-

texts leads to more effective communication. This principle 

also applies to language learners as they are exposed to at least 

one foreign culture of the target language. Given this fact, un-

derstanding the concept of intercultural communication en-

hances awareness of the cultural elements presented in text-

books to better align educational materials with diverse cul-

tural perspectives and contexts. 

2.3. Intercultural communication competence 

versus Intercultural communicative competence 

It seems akin between the two concepts; therefore, they are 

sometimes used interchangeably. By nature, however, the two 

differ slightly in the way each is defined. Intercultural com-

munication competence is characterized as “the overall inter-

nal capability of an individual to manage key challenging fea-

tures of intercultural communication: namely, cultural differ-

ences and unfamiliarity, inter-group posture, and the accom-

panying experience of stress” (Kim, 1991, as cited in Martin 

& Nakayama, 2022, p. 61). Meanwhile, intercultural commu-

nicative competence is language learners’ ability to interact 

effectively and appropriately with people from other cultures 

(Byram, 1997). It can be inferred that the former generally re-

fers to the ability to effectively engage in communication 

across cultures, whereas the latter centers more specifically on 

the integration of language skills and cultural understanding 

necessary for effective communication. The present study 

adopted the concept of intercultural communicative compe-

tence as an indicator of how competent EFL learners are in 

communication in an interconnected world in this day and age. 

2.4. The new English curriculum and intercul-

tural communicative competence 

Since its promulgation in 2018, the new English curriculum 

by MOET has not only created a shift from the first learning 

theory in general (i.e. behaviorism) to the second learning the-

ory in general (i.e. mentalism) (Nguyen, 2020), but has also 

changed its focus to the centered role of learners in the teach-

ing-learning process. More importantly, this new curriculum 

takes learners’ communicative competence, also known as in-

tercultural communicative competence (Byram, 1997), as its 

primary goal in the teaching process. Due to the scope of the 

present study, which focuses on exploring an English textbook 

for Grade 10, two key features related to the intercultural com-

municative competence of Grade 10 learners are mentioned in 

the new English curriculum (MOET, 2018). Firstly, one of its 

expected learning outcomes is that students will gain a deeper 

understanding of the countries, peoples, and cultures of Eng-

lish-speaking nations as well as other countries around the 

world. They learn to understand and respect cultural diversity 

while beginning to reflect on the values of Vietnamese culture 

in English. Additionally, they develop qualities such as love 

for their country and its people, honesty, compassion, and a 

sense of responsibility towards the environment and commu-

nity (MOET, 2018, p. 7). Secondly, one of its themes and cor-

responding topics is that students will talk about the theme of 

‘Our society’ which includes topics such as cultural identity, 

and Vietnam and international organizations. Specifically, stu-

dents are expected to ask and provide basic information about 

the country, people, and culture of a specific country (MOET, 

2018, pp. 15, 22). These two characteristics highlight the need 

for a textbook that can integrate various cultural elements to 

provide a more comprehensive and inclusive learning experi-

ence. Such a textbook would enhance students' understanding 

of different cultures, promote intercultural awareness, and bet-

ter prepare them for global interactions. 

2.5. English 10 Friends Global Textbook 

This textbook was designed locally by Vu et al. (2022). The 

textbook has eight units, whose topics range from feelings to 

science, along with a unit introduction. Table 1 below presents 

the structure of each unit in this book. 

Table 1. Unit structures in English 10 Friends Global 

A. VOCABU-

LARY 

introduces the topic of the unit, pre-

sents the main vocabulary sets, and 

practises them through listening and 

other activities. The vocabulary is re-

cycled throughout the rest of the unit. 
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B. GRAMMAR 

presents and practises the first main 

grammar point of the unit. The new 

language is presented in a short text or 

other meaningful context. 

C. LISTENING 

follows a comprehensive and system-

atic syllabus to improve students' lis-

tening skills. 

D. GRAMMAR 
presents and practises the second main 

grammar point of the unit. 

E. WORD 

SKILLS 

provides extensive practice of word 

building, phrasal verbs and dictionary 

skills. 

F. READING 
contains the main reading text of the 

unit. 

G. SPEAKING 
gives carefully staged supported prac-

tice of common exam speaking tasks. 

H. WRITING 

takes a structured approach to writing 

and prepares students for a wide range 

of writing exam tasks. 

Concerning the topics of each unit, a brief summary of 

the topics mentioned in the textbook in alignment with the sys-

tem of themes and topics presented in the new English curric-

ulum for Grade 10 is shown in Table 2. 

Table 2. Unit topics in English 10 Friends Global 

English 10 Friends 

Global 

Unit’s topic 

The new English curriculum 

for Grade 10 

Theme – Topic 

Feelings 
Cuộc sống của chúng ta – X 

[Our life – X] 

Adventure 

Môi trường của chúng ta – Du 

lịch sinh thái 

[Our environment – Eco-tour-

ism] 

On screen 

Cuộc sống của chúng ta – Giải 

trí 

[Our life – Entertainment] 

Our planet 

Môi trường của chúng ta – Bảo 

vệ môi trường tự nhiên 

[Our environment – Protection 

of natural environment] 

Ambition X 

Money 
Cuộc sống của chúng ta – X 

[Our life – X] 

Tourism 
Môi trường của chúng ta – X 

[Our environment – X] 

Science 

Xã hội của chúng ta – Các phát 

minh làm thay đổi thế giới 

[Our society – Breakthrough in-

ventions] 

Note. X – not available 

Generally, the textbook English 10 Friends Global fol-

lows the guidelines of the new English curriculum to some 

significant extent. As can be seen from Table 2, most of the 

units in the textbook are designed based on the system of 

themes and topics specified in the new curriculum for Grade 

10 to develop learners’ communicative competence. More im-

portantly, the authors of this textbook are experienced EFL 

teachers, especially the head author, who is an experienced 

English teacher at Le Hong Phong High School for the Gifted, 

a prestigious school in southern Vietnam. Hence, it is neces-

sary to evaluate whether the authors of the textbook follow the 

guidelines of the new English curriculum when designing a 

textbook that can aid students in developing their competence 

in intercultural communication. All things considered, it is 

worth investigating the representation of cultural elements in 

this textbook to help students develop their intercultural com-

municative competence. 

2.6. Previous studies on intercultural communi-

cative competence in Vietnam 

Both teachers and students recognize that intercultural com-

municative competence is crucial for effective communication 

in a globalized world. Vo (2017) conducted a study to investi-

gate lecturers’ perspectives on intercultural communicative 

competence. The findings indicated that although certain ob-

stacles still existed in their implementation, these lecturers 

positively acknowledged the role of intercultural communica-

tive competence in ELT contexts. In another study conducted 

by Tran and Vo (2023), students showed positive attitudes to-

wards intercultural communication and showed a need for 

tasks that can be used to develop their intercultural communi-

cative competence. Similarly, Nguyen’s (2023) research find-

ings showed the need for selected speaking tasks to ameliorate 
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Vietnamese EFL students’ intercultural communicative com-

petence. These studies underscore the importance of develop-

ing learners’ intercultural communicative competence in the 

particular context of ELT in Vietnam. Given this, the role of 

textbooks is undeniably pivotal in equipping learners with 

multiple cultural backgrounds, thereby fostering their ability 

to communicate effectively in an interconnected world. 

3. Methodology 

This study employed descriptive analysis as a research design 

to analyze the data. The data-collection procedure consisted of 

two stages. Firstly, the content and tasks of each unit of the 

textbook were identified. Secondly, the identified content and 

tasks were categorized based on two selected frameworks re-

lated to cultural components. The first framework was pro-

posed by Cortazzi and Jin (1999), encompassing three types 

of culture: (1) source culture reflected in English textbooks 

refers to students’ own culture, (2) target culture reflected in 

English textbooks refers to the culture from the country where 

English is spoken as its first language, and (3) international 

target cultures reflected in English textbooks refer to cultures 

from countries where English is spoken as a lingua franca. The 

second framework was established by Yuen (2011), including 

four different aspects of culture: products (entertainment, 

travel, food, etc.), practices (customs, daily life, society, etc.), 

perspectives (inspirations, myths, world views, etc.), and per-

sons (famous individuals, fictitious or unknown people, etc.). 

These two frameworks were chosen for this study because of 

their significant relevance and clarity. The first framework of-

fers a comprehensive examination of the interplay between 

language and culture, exploring how linguistic practices are 

deeply intertwined with cultural contexts. It is believed that 

culture shapes language; therefore, different types of cultures 

(i.e. source, target, and international target cultures) can affect 

the use of language differently. The second framework pro-

vides a systematic approach to categorizing various cultural 

elements. This categorization helps to isolate and understand 

specific cultural components (i.e. products, practices, perspec-

tives, and persons), making it easier to identify patterns and 

draw meaningful conclusions about cultural dynamics. 

The English 10 Friends Global textbook was selected 

for this study because of two reasons. Firstly, as discussed thus 

far, this textbook was designed to be used in the new English 

curriculum, which aims to develop students’ intercultural 

communicative competence. It is expected that the content 

and tasks in this textbook can, to some large extent, provide 

students with various cultural backgrounds, as specified in the 

new English curriculum. Secondly, it is observed that this text-

book has been commonly chosen for use in high schools for 

Grade 10 in Ho Chi Minh City. Therefore, an analysis of the 

representation of cultural elements in this textbook is needed, 

thereby concluding that whether using English 10 Friends 

Global can develop students’ intercultural communicative 

competence. 

4. Results and Discussion 

An analysis of eight units, along with a unit introduction in the 

textbook, was conducted based on the two frameworks pro-

posed by Cortazzi and Jin (1999) and Yuen (2011). Table 3 

below presents the results. It is clear from Table 3 that foreign 

cultures dominated local culture. Specifically, elements of 

source culture accounted for 21 times of representation, while 

elements of target and international target cultures constituted 

a total of 62 times of representation in the textbook. Moreover, 

products, as one of the four cultural aspects, appeared the most 

in the textbook, most of which were about entertainment. Con-

cerning international target cultural elements, there was no oc-

currence of perspectives or persons in the textbook. 

Table 3. The total frequency of cultural elements represented 

in the textbook 

 Prod-

ucts 

Prac-

tices 

Per-

spec-

tives 

Per-

sons 

Sum 

Source cul-

ture 
18 1 1 1 21 

Target cul-

ture 
23 2 2 12 39 

Interna-

tional tar-

get culture 

22 1   23 

Note. Detailed frequency of cultural elements: See the 
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Appendix 

Considering each type of culture separately, there was, 

to some extent, a balance among the products of culture rep-

resented in English 10 Friends Global. This can be explained 

by an argument that this textbook was locally designed so that 

Vietnamese EFL students can be familiar with some photos or 

texts derived from Vietnamese culture. Examples of Vietnam-

ese cultural elements are illustrated in Figure 1 and 2. As can 

be seen from Figure 1, the characters in the first photo were 

from a renowned movie for many Vietnamese teenagers, while 

the fourth photo was about a prestigious competition for high 

school students in Vietnam. It can be seen from Figure 2 that 

the text was about a must-visit tourist destination – Hue – in 

Vietnam. These source cultural elements can allow students to 

discuss more easily because of their schemata (i.e. pre-exist-

ing knowledge) of the film or the place. As discussed so far, 

students also need to show respect for local culture while im-

mersing themselves in foreign cultures (MOET, 2018). Hence, 

the Vietnamese cultural content presented in the textbook is 

helpful to students’ awareness of patriotism. More importantly, 

these familiar elements help learners to feel at ease when using 

materials that contain local cultural features (Tomlinson, 

2011a). 

 

 

 

 

 

 

 

 

 

Figure 1. Example of source culture 

 

Figure 2. Example of source culture 

Regarding the target cultural elements represented in 

the textbook that outnumbered the others, one of the elements 

came from practices (Figure 3). Interestingly, persons from the 

target culture were world-famous, such as Angelina Jolie (Fig-

ure 4). These elements ensure that students are exposed to cul-

tures from countries where English is spoken as the mother 

tongue. 

 

Figure 3. Example of target culture 
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Figure 4. Example of target culture 

Finally, the content and tasks related to international 

target cultures were also presented in the textbook. An exam-

ple of an international target culture is shown in Figure 5. It is 

clear from Figure 5 that students can learn more about tourist 

attractions in Bulgaria after completing the task. By doing so, 

they are exposed to culture from a nation where English is 

spoken as a foreign language. 

 

Figure 5. Example of international target culture 

Taking the occurrences of target and international tar-

get cultural elements in English 10 Friends Global into full 

consideration, there should be more tasks that can be selected 

and adapted to foster students’ intercultural communicative 

competence, as supported by Tran and Vo (2023) and Nguyen 

(2023). From the present author’s perspective, one practical 

adaptation can be implemented as follows: 

Teachers will present authentic videos that reflect 

(international) target cultures to students, subsequently as-

signing related tasks, such as answering questions, 

summarizing the video's content, or sharing their thoughts 

on what they have observed. A potential source of these 

videos is YouTube. However, EFL teachers must consider 

(1) students’ language proficiency to ensure comprehen-

sion throughout the video, and (2) the time constraints of 

each class session. EFL teachers can utilize various online 

tools to edit or shorten videos, ensuring that the introduc-

tion of diverse cultural elements does not exceed the over-

all lesson time. In other words, this approach integrates 

cultural aspects within the teaching of English skills, rather 

than treating them as separate entities. 

5. Conclusion and Recommendations 

The preliminary results of the present study have concluded 

that English 10 Friends Global had the potential to develop 

students’ intercultural communicative competence, as speci-

fied in the new English curriculum. This textbook contained 

more foreign cultures than local ones, which is expected to 

equip students with diverse cultural backgrounds from all 

around the world. Given the fact that the textbook was de-

signed by Vietnamese authors and mainly used in the context 

of ELT in Vietnam, it still had elements of local culture that 

are considered to familiarize students with some of the content 

and tasks. Despite its potential to foster students’ intercultural 

communicative competence, some adaptations are still re-

quired. Firstly, EFL teachers should employ more supplemen-

tary materials developed from the content or tasks related to 

(international) target cultures in the textbook to better expose 

students to more various cultural contexts. Secondly, EFL 

teachers should raise students’ awareness of intercultural com-

municative competence so that they can be proactive in learn-

ing more about cultures in the world during class, even outside 

the class.  

As nature of any research papers, this study has its own 

limitations. The first limitation is that the textbook was se-

lected partly because of the author’s observation of its current 

use in Ho Chi Minh City. This may not provide a convincing 

rationale for the selection. Secondly, it may have affected the 

reliability of the study when the author was the only one who 

analyzed and categorized the content and tasks of the textbook. 

Future research can cope with this limitation by employing 

another researcher to cooperatively analyze cultural elements 
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in the textbook, which can ensure the consistency of categori-

zation. Finally, this study employed only two frameworks for 

the analysis of cultural elements, which may not provide a 

comprehensive picture of the elements presented in the text-

book. Considering these limitations, further research should 

employ more frameworks to generate more detailed results. 

Additionally, the cultural elements of the English 10 Friends 

Global textbook should be compared with those of other text-

books. 
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Appendix 

The occurrences of cultural elements in each unit are summa-

rized as follows: 

Uni

ts 

Sub

-

uni

ts 

Con

tent 

Tas

ks 

Page(

s) 

Types of culture 

Sour

ce 

cul-

ture 

Ta

rge

t 

cul

tur

e 

In-

ter-

na-

tion

al 

tar-

get 

cul-

ture 

In-

tro-

duc-

tion 

IA  2 6  x  

IC Phot

os 

 8  x  

ID A 

text 

 9  x  

1 

1A A 

phot

o 

 10 x   

1B  2 12  x  

1B  4 12  x  

1E  2 15  x  

1I  1 20  x  

2 

2C  4 25   x 

2I  1 32  x  

2I  2 32  x  

2I  4 32  x  

2I  6 32  x  

3 

3A Phot

os 

 34, 35 x   

3A  8 35 x   

3D  1 38  x  

3F  2 40  x  

3F  6 41   x 
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3I A 

phot

o 

 44  x  

3I  2 44  x  

4 

4B  5 48   x 

4B  6 48 x   

4E Text

s 

 51 x   

4F  5 52, 53   x 

4G  1 54 x   

5 

5B  7 60  x  

5D  1 62  x  

5D  6 62  x  

5E  2 63  x  

5F  8 65  x  

5H  1 67  x  

5I  2 68  x  

5I  4 68   x 

5I  5 68   x 

5I  6 68  x  

6 

6C  3 73  x  

6E  2 75  x  

6F  4 76  x  

6G Phot

os 

 78 x   

6I  1 80 x x  

6I  5 80 x x  

6I  6 80 x x  

7 

7A  1 82, 83 x x x 

7A  5 83   x 

7A  6 83  x x 

7B A 

post

card 

 84 x   

7B  1 84   x 

7B  5 84   x 

7B  6 84  x  

7C  2 85   x 

7C  4 85   x 

7D  8 86  x  

7F  3 88, 89 x x x 

7F  8 89   x 

7G  3 90  x  

7G  7 90   x 

7H A 

phot

 91   x 
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o 

7H A 

phot

o 

 91 x   

7H  2 91 x  x 

7H  3 91   x 

7H  5 91 x  x 

7I  2 92 x   

7I  4 92 x   

7I  6 92 x   

7I  7 92 x   

8 

8B  5 96   x 

8E  2 99  x  

8F 

 

2 

100, 

101 

  x 

8F  6 100  x  

8H  2 103 x   

8I  2 104  x  

8I  3 104  x  

8I  6 104   x 
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