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Abstract 

The Active Learning Approach (ALA) has been considered a significant promise in language teaching due to its potentials in 

developing learners’ communicative competence. To understand how this approach works in the Vietnamese tertiary context, 

this study aimed to explore the perspectives of second-year English majors at a university in Da Lat regarding the effectiveness 

of ALA and what aspects of its application that influenced their perspectives. The study utilized a mixed-method approach, 

including surveys, semi-structured interviews, and class observations. The findings reveal students’ positive perceptions of ALA, 

especially regarding the think-pair-share activity. Main factors influencing their positive perspectives included intrinsic motiva-

tion, individual traits, past experiences with ALA, and classroom dynamics. However, several challenges in applying ALA in 

this context need to be addressed for the approach to reach its full potential in teaching and learning English speaking skills. 
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1. Introduction 

Effective human communication is fundamentally rooted in 

language, as Lyons (1972) emphasizes in his foundational 

work. Among the world’s many languages, English has grown 

into a global medium of communication, valued for its univer-

sality and utility (Sharifian, 2009). However, while learners of-

ten achieve competence in reading, writing, and listening, 

speaking skills remain particularly challenging. Chang and 

Alhusna (2022) point out that speaking is frequently underval-

ued in English classrooms, and Liew and Abdul Aziz (2022) 

describe it as the most difficult skill to acquire. Given the cru-

cial role of speaking in academic success, enhancing this skill 

is a priority for English learners (Kehing & Yunus, 2021). 

To address these difficulties, effective teaching methods are 

essential, and the Active Learning Approach (ALA) emerges 

as a promising option. By offering learners meaningful oppor-

tunities for communication, ALA facilitates language exposure 

and encourages accurate language production (Lee, 2020; 

Shen & Xu, 2015). Furthermore, research has shown that ALA 

promotes analytical thinking, problem-solving, and metacog-

nitive activities, which together deepen learners’ understand-

ing of the language (Abdolrezapour, 2019; Lund & Stains, 

2015). These benefits extend to helping learners organize, re-

flect on, and evaluate their own learning experiences, which 
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Silberman (1996) highlights as key to developing communica-

tion skills. 

In addition to its cognitive benefits, ALA has been widely 

praised for fostering engagement and improving speaking 

skills. For instance, studies by Telore and Dametew (2024), 

Maghenddam (2018), and Rochmahwati (2013) have under-

scored its impact on student participation, while Ginting (2021) 

explores the dynamic and interactive learning environments 

that make ALA particularly effective in language teaching. 

With its ability to address both academic and practical chal-

lenges, ALA continues to gain recognition as a valuable ap-

proach in English language education. 

Despite extensive research on the ALA, there is still limited 

understanding of how English-major students perceive its use, 

particularly in speaking classes at a university in a highland 

area in Vietnam. Therefore, this thesis investigates the study 

on “English-Major Students' Perspectives on the Active Learn-

ing Approach for Developing Speaking Skills at a University 

in DaLat”. By focusing on sophomore students in this Viet-

namese cultural context, the study provides an opportunity to 

explore the effectiveness of ALA at a critical stage of language 

development. Moreover, understanding their perspectives on 

integrating ALA into speaking classes could help inform more 

effective teaching practices and, ultimately, enhance both stu-

dent engagement and proficiency in English speaking skills. 

Aims of the Study and research questions 

This study has two main objectives. First, it will examine 

how sophomore English majors at a university in DaLat per-

ceive the ALA as a means of improving their speaking abilities. 

Second, it will identify the factors that shape their opinions on 

the effectiveness of ALA in this particular context. By achiev-

ing these objectives, the study aims to contribute to the field of 

language education, offering insights that can guide the en-

hancement of instructional strategies and improve the learning 

experiences of sophomore English majors at the university. 

To achieve the defined objectives, the research ad-

dressed the following key questions: 

1. What are the perspectives of sophomore English-major 

students on the use of the Active Learning Approach to im-

prove their speaking skills at a university in DaLat? 

2. What factors influence their views on the effectiveness of 

the Active Learning Approach in developing speaking skills in 

this context? 

Scope and Limitations of the Study 

This study has certain limitations, particularly regarding the 

data collection methods and the specific context of a university 

in DaLat. First, the study observed only three classes, which 

may not fully represent the diversity of teaching methods and 

student experiences across the university. Additionally, by fo-

cusing solely on sophomore-level students at this university, 

the findings are not intended to be generalized to other educa-

tional contexts or student populations. Instead, the purpose of 

this study is to provide a detailed context and insights into the 

situation at a university in DaLat, which can serve as a basis 

for comparison across different settings. Despite these limita-

tions, the study aims to offer valuable perspectives on the use 

of the Active Learning Approach in developing speaking skills. 

These insights are expected to contribute to the existing litera-

ture on language education methodologies and provide practi-

cal implications for improving English language instruction, 

particularly in contexts similar to the context of this sstudy.  

2. Literature Review 

2.1 Speaking Skills Development in EFL 

To understand the development of speaking skills in English 

as a Foreign Language (EFL), it is crucial to first define these 

skills. Speaking is a dynamic, cognitive, and interactive pro-

cess central to language acquisition. Scholars such as Levelt 

(1989) describe speaking as a cognitive function that involves 

memory use and concept formation. Meanwhile, Nunan 

(1991), Burns and Joyce (1997) highlight the interactive nature 

of speaking, focusing on the expression of ideas and the shar-

ing of experiences. Chaney (1998) adds to this definition, 

viewing speaking as a process of meaning-making through 

both verbal and non-verbal symbols, emphasizing its signifi-

cance beyond simple information exchange. This multifaceted 

view of speaking extends to Dewey (1916) and Vygotsky 

(1962), who see it as a cognitive tool that fosters critical think-

ing and the development of concepts. Therefore, speaking in 

language learning not only serves to convey information but 

also plays a role in cultivating complex cognitive abilities. 

In terms of features, fluency and accuracy are key compo-

nents of effective speaking skills. Fluency is the ability to ex-

press ideas clearly and continuously, as noted by Hughes 

(2002), who defines it as the smooth flow of language. Davies 

and Pearse (2000) suggest that encouraging spontaneous par-

ticipation is vital for developing fluency, as it simulates real 

communication situations. On the other hand, accuracy fo-

cuses on grammatical correctness. Skehan (1996) argues that 

while accuracy is important in refining language use, minor 

errors do not necessarily impede comprehension. Therefore, it 

is essential to strike a balance between fluency and accuracy, 

allowing students to communicate freely while maintaining 

grammatical precision. 

Another important distinction is between micro and macro 

skills in speaking, as outlined by Brown (2004). Micro skills 

refer to the smaller elements of speech, such as pronunciation, 
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stress patterns, and grammar, while macro skills involve 

broader aspects of communication, such as discourse structure 

and non-verbal cues. This division aids in designing targeted 

activities that address both the finer details and the larger strat-

egies involved in speaking. Furthermore, communicative com-

petence—developed by Hymes (1972) and expanded by 

Canale and Swain (1980)—includes not only linguistic 

knowledge but also the ability to use language appropriately in 

various contexts. This underscores the social dimensions of 

speaking. 

Several factors significantly influence the development of 

speaking skills. Kiruthiga and Christopher (2022) emphasize 

that affective factors such as self-confidence, anxiety, and mo-

tivation play a pivotal role in shaping learners' speaking per-

formance. Positive affective factors, like motivation and self-

esteem, promote fluency, while negative ones, such as anxiety 

and fear of failure, impede progress. Similarly, Dewi and 

Wilany (2022) identify key elements affecting speaking per-

formance, including linguistic factors like vocabulary and pro-

nunciation, as well as psychological barriers such as nervous-

ness and low self-confidence. Both studies highlight the im-

portance of supportive learning environments and practical 

speaking opportunities to address these challenges and foster 

improvement. 

Lack of timely feedback can also hinder speaking skill de-

velopment. Lyster (2013) emphasizes the importance of regu-

lar feedback, including peer and self-reflection, to help learn-

ers identify areas for improvement. Native language interfer-

ence, noted by Lado (1957), can also complicate pronunciation 

and grammar, affecting accurate speech production. However, 

Derwing and Munro (2015) suggest that targeted exercises can 

help mitigate these challenges. Additionally, the classroom en-

vironment plays a significant role in fostering confidence and 

encouraging expression.  

Motivation, both intrinsic and extrinsic, is another critical 

factor in language learning success. Csikszentmihalyi and 

Nakamura (1989) explain that intrinsic motivation stems from 

a genuine interest in the language, while extrinsic motivation, 

such as rewards, can sustain effort when internal motivation 

wanes. Encouraging learner autonomy and goal-oriented tasks 

can help foster motivation, ensuring sustained language devel-

opment. 

In addition to anxiety and limited exposure, language anxi-

ety and insufficient input-output practice present significant 

obstacles to effective speaking development. Kim (2018) re-

ports that fear of negative evaluation often leads to hesitation 

in oral participation, especially in high-stakes environments 

like TOEIC preparation programs. This anxiety can be miti-

gated by fostering a supportive classroom environment where 

mistakes are seen as learning opportunities, as suggested by 

Hamidi et al. (2022). They emphasize the role of direct oral 

corrective feedback in improving learners' speaking accuracy 

and motivation. Furthermore, Saito and Hanzawa (2018) high-

light the critical balance between input and output practices, 

noting that consistent exposure to authentic language use and 

structured speaking exercises are essential for developing both 

fluency and accuracy in second language speaking. 

In summary, speaking skills involve a complex interplay be-

tween fluency, accuracy, and communicative competence. Ed-

ucators can foster these skills by addressing factors like anxi-

ety, feedback, native language interference, and motivation, 

creating an environment that nurtures both linguistic profi-

ciency and the ability to engage meaningfully in diverse social 

contexts. 

2.2 Conceptual Framework of ALA in Speaking 

Classes  

ALA has become an essential strategy in modern education, 

significantly enhancing student engagement and learning out-

comes. Defined by Bonwell and Eison (1991), ALA encom-

passes teaching methods that actively involve students in the 

learning process, moving beyond passive receipt of infor-

mation. This approach encourages students to apply cognitive 

skills, analyze ideas, solve problems, and relate knowledge to 

real-world contexts. Silberman (1996) expands this definition 

by including any activity that fosters active involvement and 

reflection on learning experiences. Lumpkin, Achen, and Dodd 

(2015) emphasize that ALA not only engages students in the 

classroom but also encourages them to apply their knowledge 

in real-world situations. 

In contrast to traditional lecture-based teaching, ALA pro-

motes the development of critical skills, such as critical think-

ing and problem-solving. Research by Harasim et al. (1997) 

demonstrates that ALA is more effective than traditional lec-

tures in fostering these skills. Numerous studies (Freeman et 

al., 2014) highlight the positive correlation between ALA 

methods and increased student performance and engagement. 

By incorporating strategies like cooperative learning, project-

based learning, group discussions, role-playing, and simula-

tions (Bonwell & Eison, 1991; Agbatogun, 2014; Hung, 2015), 

ALA creates a dynamic learning environment that encourages 

active participation and enhances both academic achievement 

and motivation. 

A core characteristic of ALA is its emphasis on involvement 

and interaction. Armstrong (1983) argues that fostering student 

participation and interaction is critical for deepening their un-

derstanding of the subject matter. This engagement not only 

enhances cognitive processes but also promotes critical think-

ing. As Nguyen (2014) points out, ALA fosters analytical 

thinking, problem-solving, and critical evaluation of infor-

mation, leading to a more comprehensive learning experience. 

By encouraging students to actively engage and reflect on their 

learning, ALA moves beyond traditional pedagogical methods, 
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creating opportunities for students to think critically and en-

gage in higher-order learning. 

ALA techniques, such as Think-Pair-Share, group work, 

questioning, role-playing, debates, and problem-solving tasks, 

are particularly effective for developing speaking skills. 

Lyman (1988) describes Think-Pair-Share as a method that en-

courages individual reflection, collaboration, and sharing of 

ideas, creating a democratic learning environment that allevi-

ates the fear of criticism. Research supports the effectiveness 

of this technique in enhancing cognitive development and stu-

dent engagement (Bataineh, 2015; Martha et al., 2015). 

Group work is another key component of ALA, promoting 

collaborative learning. Carpenter et al. (2007) emphasize that 

group activities engage students at multiple cognitive levels, 

leading to deeper understanding and active participation. Al-

emu (2010) notes that group work also encourages student au-

tonomy and responsibility, enabling learners to practice key 

concepts together while enhancing their interpersonal skills. 

Effective questioning techniques further promote student 

engagement. Black et al. (2003) assert that well-structured 

questions capture student attention and encourage critical 

thinking. Bonwell and Eison (1991) categorize questions into 

focal, brainstorming, and playground types, each promoting 

active participation and deeper comprehension. 

Role-playing is another valuable technique in ALA. Dörnyei 

and Murphey (2003) highlight how role-playing allows stu-

dents to develop communication skills and empathy by assum-

ing different roles and navigating simulated scenarios. Re-

search by Crookall (2010) underscores its effectiveness in en-

hancing critical thinking and engagement, while Rojas-Drum-

mond and Mercer (2003) emphasize its role in promoting ac-

tive participation. 

Debates and problem-solving tasks further support the de-

velopment of speaking skills. According to Johnson and John-

son (2002) and Schrage (2003), debates foster argumentation 

skills and collaborative learning, while Jonassen (2011) argues 

that problem-solving tasks promote higher-order thinking and 

the practical application of knowledge. 

In summary, the body of research supports the effectiveness 

of ALA techniques, such as Think-Pair-Share, group work, 

role-playing, debates, and problem-solving tasks, in fostering 

critical thinking, engagement, and speaking skill development. 

These strategies empower students to take charge of their 

learning and apply their knowledge effectively, both in aca-

demic and real-world contexts. 

2.3 Theoretical Framework for ALA in Speak-

ing Classes 

Piaget’s Constructivist Learning Theory (1970) posits that 

learners construct understanding through active experiences 

and reflection, which aligns with the principles of ALA. Con-

structivism emphasizes student participation, collaboration, 

and critical reflection, all of which are key elements of ALA in 

speaking classes. The study explores how students in speaking 

classes use ALA to enhance their speaking skills, focusing on 

the impact of interaction and reflective practices on deeper 

learning. 

Complementing constructivism, Communicative Language 

Teaching (CLT) emphasizes meaningful communication as 

central to language acquisition. Richards and Rodgers (2001) 

argue that interaction is crucial for language learning, and 

ALA, with its focus on active participation, aligns well with 

CLT. This study uses CLT to assess ALA’s effectiveness in de-

veloping speaking abilities, demonstrating how engagement 

enhances fluency and practical language use. 

These frameworks provide the theoretical foundation for an-

alyzing how active learning approaches in speaking classes 

foster student interaction and communication. The study 

builds on these theories to examine the impact of ALA on stu-

dents’ speaking skills, contributing to the broader field of lan-

guage teaching and learning. 

2.4 Advantages and Drawbacks of ALA for 

Speaking Skills 

ALA has gained increasing recognition in language educa-

tion for their positive impact on speaking proficiency. This sec-

tion explores both the advantages and limitations of ALA in 

enhancing speaking skills. 

Advantages of ALA for Speaking Skills 

A key advantage of ALA is the increased opportunity for 

language production. Interactive activities, such as discussions 

and role-plays, encourage learners to actively use language in 

realistic contexts. Research by Lyster and Ranta (1997) high-

lights that this active engagement leads to improvements in 

both fluency and accuracy, as students practice speaking in 

meaningful situations. 

In addition to fostering language production, ALA promotes 

enhanced learner interaction, which is crucial for language de-

velopment. Johnson and Johnson (1989) argue that coopera-

tive communication not only boosts speaking skills but also 

enhances listening and comprehension. Collaborative projects 

create an environment conducive to meaningful exchanges, 

where students can practice speaking in context and support 

each other's learning. 

Another significant benefit of ALA is the increase in learner 

engagement and motivation. Traditional lecture-based teach-

ing methods often fail to maintain student interest, limiting op-

portunities for speaking practice. In contrast, ALA incorpo-

rates dynamic activities such as games and problem-solving 
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tasks, which actively engage students. This aligns with Vygot-

sky’s sociocultural theory (1978), which emphasizes the im-

portance of active participation in language learning. By in-

volving students in hands-on activities, ALA fosters a more en-

gaging and motivating learning environment. 

Finally, ALA significantly enhances speaking skills. At-

mowardoyo and Noni (2021) highlighted that speaking mate-

rials developed using ALA and Bloom’s Revised Taxonomy 

foster higher-order thinking skills, such as analysis, evaluation, 

and creation. These activities, including role-playing, debates, 

and peer teaching, actively engage learners, helping them 

overcome speaking challenges and build confidence. The ap-

proach ensures continuous improvement by encouraging im-

mediate application and reflection, enabling students to ad-

dress weaknesses effectively and achieve greater proficiency. 

Drawbacks of ALA for Speaking Skills 

Despite its advantages, ALA presents several challenges. 

One of the most notable is the issue of time constraints. Inter-

active activities, which are central to ALA, often require more 

class time than traditional methods (Prince, 2004). This can 

limit the amount of content covered, potentially sacrificing the 

depth of language learning (Freeman et al., 2014). Teachers 

may struggle to balance the need for speaking practice with the 

breadth of topics that must be addressed in the curriculum. 

The weight of curriculum content can further complicate 

lesson planning. Educators may find it challenging to cover 

necessary material while also engaging students through ALA 

methods (Prince, 2004). This requires careful balancing of in-

structional strategies to ensure that both content and skills are 

effectively addressed within the time constraints. 

In addition, unequal participation can arise in group activi-

ties, where dominant voices may overshadow quieter students. 

This can hinder the overall effectiveness of ALA in fostering 

equal speaking opportunities for all learners (Freeman et al., 

2014). Variations in language proficiency and cultural back-

grounds can exacerbate this issue, making it difficult to ensure 

that all students benefit equally from interactive activities 

(Dooly, 2007). 

Another drawback is the potential for competition and pres-

sure among students, which may create an intimidating envi-

ronment, especially for those who are reluctant to speak due to 

fear of making mistakes. Beatty, Leigh, and Dean (2009) sug-

gest that such competition can inhibit the collaborative spirit 

necessary for effective skill development. Additionally, stu-

dents with limited prior knowledge or critical thinking skills 

may struggle to engage in ALA activities, leading to stress and 

anxiety—particularly among shy or introverted students 

(Beatty et al., 2009). 

Low confidence levels are another barrier to the success of 

ALA. Past negative experiences or general shyness can pre-

vent students from participating fully, which ultimately im-

pacts their speaking proficiency and overall language develop-

ment (Beatty et al., 2009). For students who already feel inse-

cure about their language abilities, ALA’s emphasis on active 

participation can feel overwhelming, further hindering their 

engagement and progress. 

To summarize, while ALA offers significant advantages for 

developing speaking skills—such as increased language pro-

duction, enhanced interaction, and greater learner motiva-

tion—there are also challenges that must be addressed. Time 

constraints, curriculum content limitations, unequal participa-

tion, competition, and students' low confidence can hinder the 

effectiveness of ALA. To maximize the benefits of ALA, edu-

cators need to carefully consider these drawbacks and imple-

ment strategies to create inclusive and supportive learning en-

vironments that encourage active participation and skill devel-

opment for all students. 

2.5 Factors Influencing Students' Perspectives 

on the Effectiveness of the ALA 

Various factors significantly influence students' perceptions 

of the effectiveness of ALA in language acquisition. It is cru-

cial for educators to understand these variables in order to fos-

ter engagement and success among diverse learners. 

Personal Experience and Personality Traits 

Personal experience plays a vital role in shaping students' 

responses to ALA. Students with limited prior educational 

backgrounds or negative experiences in traditional settings 

may struggle to adapt to ALA, reducing their motivation to 

participate (Schunk & Zimmerman, 2007; Deci & Ryan, 2000). 

Additionally, personality traits, such as confidence and extro-

version, affect participation levels. Introverted students may 

find group activities challenging, while extroverted peers may 

thrive in collaborative environments (McCrae & Costa, 1999). 

Learning Environment 

The learning environment also significantly impacts student 

engagement. Supportive and well-structured settings enhance 

motivation and cooperation, while negative environments can 

diminish students' desire to engage (Skinner & Belmont, 1993; 

Freeman et al., 2014). It is necessary to create opportunities for 

self-expression. By this way, students are willing to voice their 

thoughts, which fosters a sense of agency and connection to 

their learning (Bandura, 1997). 

Instructional Materials and Teacher Support 

Moreover, the relevance and clarity of instructional materi-

als are crucial for comprehension and motivation. For example, 
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well-designed resources engage students and promote partici-

pation (Mayer, 2009); high levels of support from teachers and 

peers boost confidence and encourage engagement, as students 

who feel valued are more likely to participate actively (Deci & 

Ryan, 2000). 

Intrinsic Motivation and Feedback 

Intrinsic motivation greatly influences students' willingness 

to tackle challenges. Studies have found that students with 

strong motivation are more engaged and invest more effort in 

their learning (Pintrich & Schunk, 2002). Besides, clear guid-

ance from teachers also facilitates students' understanding of 

expectations, leading to better performance in ALA (Evertson 

& Weinstein, 2006). According to Hattie & Timperley (2007), 

positive feedback from teachers reinforces students' efforts, 

enhancing their sense of value and motivating them to continue 

participating in ALA.  

Inclusive Environment 

Establishing a nondiscriminatory and inclusive environment 

is vital since students are more likely to engage when they feel 

included and treated fairly, regardless of their backgrounds 

(Steele, 1997). 

In summary, understanding the factors that affect students' 

engagement and success in ALA is essential for educators. By 

addressing potential barriers and creating inclusive learning 

experiences, teachers can enhance students' motivation and 

participation. 

2.6 Previous Studies on the ALA in Teaching 

Speaking Skills for EFL Students 

ALA has increasingly emerged as an effective pedagogical 

approach for teaching speaking skills to English as a Foreign 

Language (EFL) students. A review of the literature reveals 

significant insights into the implementation and impact of 

ALA in EFL-speaking classrooms, while also highlighting ex-

isting research gaps. 

Jones and Palmer (2017) examined ALA's application in 

Japanese university EFL classes, specifically focusing on un-

dergraduate students studying English as part of their aca-

demic curriculum. They emphasized the need for a clearer un-

derstanding of ALA and its implications for speaking instruc-

tion, highlighting its role in enhancing student engagement and 

developing speaking skills. In a similar vein, Yamauchi (2020) 

investigated ALA in Japanese high school EFL settings, re-

vealing that the methods employed by teachers significantly 

influenced students’ motivation and active participation in 

speaking activities. Both studies underline the importance of 

teaching strategies and the facilitation of student involvement, 

with Yamauchi (2020) providing a more detailed focus on the 

critical role of teacher influence in secondary education con-

texts. 

Expanding on these themes, Gholami, Moghaddam, and At-

taran (2014) explored the use of collaborative learning and 

group discussions in creating interactive environments, 

demonstrating that these methods enhance both speaking pro-

ficiency and overall language development. The study was 

conducted in university settings, where students engaged in 

group activities with their peers under the guidance of instruc-

tors. Their findings emphasized the positive impact of peer in-

teractions in ALA, reinforcing the notion that student engage-

ment is closely linked to the learning environment. 

Additionally, Azizi, Namaziandost, and Ashkani (2022) uti-

lized a mixed-methods approach to demonstrate the beneficial 

relationship between ALA and improvements in speaking pro-

ficiency, as well as students’ willingness to engage in commu-

nicative activities. Their study focused on intermediate EFL 

students in Iran, who participated in classroom activities de-

signed to simulate real-world communication scenarios, such 

as role plays and collaborative problem-solving tasks. This ap-

proach highlighted the effectiveness of ALA in encouraging 

active participation, particularly in fostering an environment 

where students felt empowered and confident to use English in 

authentic contexts beyond the classroom. 

However, the challenges associated with implementing 

ALA were identified by Mulatu and Mezgebu (2018), who ex-

amined its application in Ethiopian secondary schools. Their 

study focused on EFL teachers and students, highlighting ob-

stacles such as insufficient teacher preparation, lack of peda-

gogical training, and classroom management issues due to 

large class sizes and limited resources. The findings empha-

sized the need for targeted teacher training programs and addi-

tional resources to effectively adopt ALA in these settings, 

suggesting that without adequate support, the potential bene-

fits of ALA may not be fully realized in fostering students' lan-

guage development. 

In Vietnam, ALA has been increasingly recognized for its 

potential to enhance English language learning, especially 

speaking skills. Duong (2023) explored EFL teachers’ percep-

tions of ALA in teaching speaking and found that while teach-

ers acknowledged its effectiveness in fostering active partici-

pation and improving proficiency, challenges such as large 

class sizes, limited preparation time, and insufficient training 

hindered its implementation. Similarly, Phan (2022) examined 

the use of ALA in reading classrooms, emphasizing the im-

portance of teacher readiness and flexibility in integrating ac-

tive learning methods effectively. Both studies highlight that 

while ALA holds promise, its success in Vietnam requires con-

textual adaptation, professional development for teachers, and 

support to address structural challenges within the educational 

system. 

Despite the wealth of research on ALA in EFL settings, few 
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studies have specifically explored how English-major students 

perceive ALA in developing their speaking skills. This gap is 

especially significant in the context of Vietnam, where EFL 

teaching strategies are evolving rapidly. To address this gap, 

my study aims to provide insights into the effectiveness of 

ALA within this particular context, focusing on the perspec-

tives of sophomore English majors. 

3. Methodology 

3.1 Research Design 

This study aimed to explore the perspectives of sophomore 

English majors at a university in DaLat on the ALA in speak-

ing classes by using a mixed-methods approach. This study 

thus combined surveys with interviews and class observations. 

It sought to provide a comprehensive analysis of students' ex-

periences and perspectives on the effectiveness of ALA in en-

hancing speaking skills. This mixed-methods design allowed 

for improved data triangulation and reliability, offering a nu-

anced analysis of student interactions with ALA. 

3.2 Context and Participants 

The study was conducted at a university in DaLat, involving 

95 sophomore English majors (75 females and 20 males), se-

lected through purposive sampling to ensure diverse and rep-

resentative participation. This selection method helped target 

participants with varied backgrounds and experiences with 

ALA, enriching the data collected. Demographic information 

was also gathered to better understand the participants’ profiles 

and their exposure to ALA in speaking classes. 

3.3 Data Collection 

Surveys using questionnaire 

A structured questionnaire was used as the primary quanti-

tative tool to systematically gather data on the students' per-

ceptions of ALA in speaking classes. Following Cohen, Man-

ion, and Morrison's (2018) approach, the questionnaire was de-

signed to capture a range of data types, including students' at-

titudes, behaviors, and experiences. The survey was adminis-

tered to the 95 purposively selected participants at the end of 

the speaking course. It was conducted with the participants’ 

consent, during class breaks to minimize disruptions. Re-

sponses were securely stored to ensure confidentiality. The 

language of the questionnaire is Vietnamese to facilitate stu-

dents’ clear and thorough answers. The questions included 

both close-ended and open-ended questions to collect quanti-

tative and qualitative data and they were designed based on the 

research questions.  

Interview 

From the survey responses, seven students (four females and 

three males) were selected for semi-structured interviews 

based on the richness of their questionnaire responses. Inter-

views were conducted in Vietnamese to ensure that partici-

pants could express themselves comfortably. Scheduling was 

chosen by the participants at a time and place suitable for them. 

The interviews aimed to explore the factors shaping students' 

perspectives on ALA in greater depth. Detailed notes and re-

cordings were taken to supplement the survey data, providing 

a deeper understanding of students' views on ALA. 

Class observations 

A structured observation protocol was created to ensure a 

focused approach. A total of six 55-minute observation ses-

sions was conducted across three classes, documenting both 

verbal and non-verbal interactions between teachers and stu-

dents, as well as classroom dynamics related to the implemen-

tation of ALA. These observations provided valuable contex-

tual insights into how ALA was applied in practice. 

3.4 Data analysis 

Quantitative data from the questionnaires were analyzed us-

ing descriptive statistics to provide an overview of students' 

perceptions of ALA in speaking classes. This approach helped 

identify patterns and trends in the data. Furthermore, thematic 

analysis was used to examine the qualitative data collected 

from the semi-structured interviews and observations. The 

analysis followed a systematic process, including familiariza-

tion with the data, coding, theme development, and final re-

porting. This method allowed for the identification of recurring 

patterns or themes that deepened the understanding of students' 

views on ALA's effectiveness in developing speaking skills. 

To enhance the reliability and validity of the results, a trian-

gulation approach was used to compare findings from the dif-

ferent data sources and methodologies. By combining quanti-

tative and qualitative data, this approach reinforced the credi-

bility and precision of the conclusions drawn from the study. 

In addition, the research findings were compared and con-

trasted with previous studies to obtain insights into the simi-

larities and differences between the context and participants 

under study with others.   

In summary, the data analysis integrated both statistical 

methods for the quantitative data and thematic analysis for the 

qualitative data, with triangulation to ensure that the findings 

were reliable and valid. 
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4. Findings And Discussion 

4.1 Sophomore English-Major Students' Per-

spectives on Using the ALA to Improve 

Their Speaking Skills at Dalat University 

Understanding of the ALA 

Regarding students’ understanding of the ALA, the survey 

of all participants (95 in total) yielded the following results: 

 

Figure 1: Understanding Level 

From the statistics presented in Figure 1, it is apparent that 

all participants had a certain level of understanding of the ap-

proach, shown in the data that a significant majority (84.21%) 

admitted to having a fair understanding, and a minority 

(15.79%) claimed to have a high level of knowledge of the ap-

proach.  

Some additional insights were gathered from interviews 

with seven students, which further illustrated their comprehen-

sion of the ALA. A complete understanding of ALA was 

demonstrated by 14% of respondents, whereas 86% of re-

spondents demonstrated a basic awareness of the approach. 

For instance, one student said: "I'm not sure about this ap-

proach, but in my opinion, Active Learning is actively engag-

ing in the learning process and being autonomous. It's not just 

about listening to lectures but also includes activities like 

group discussions, working in pairs, and debates." Another 

student elaborated on what he understood about ALA: "To me, 

Active Learning is an educational approach that focuses on the 

active interaction of students during the learning process. This 

may include group discussions, practical exercises, and prob-

lem-solving. For example, in my class, we often engage in 

group discussion activities to discuss issues and find solu-

tions." These interview responses provide deeper insights into 

how students perceive ALA and offer context that validates the 

quantitative survey data. The qualitative data confirm that, 

while many students lacked a formal definition of ALA, they 

engaged with its core practices and principles. 

Furthermore, based on information gathered from observa-

tions in three classes, it is shown that the teachers encouraged 

their pupils to take an active role in class, contribute ideas, and 

engage with their peers. During class discussions, for instance, 

students were observed raising their hands to voice their opin-

ions and volunteering to contribute their answers when solving 

problems. Throughout group assignments, students showed a 

high level of coordination and cooperation. Together, they 

were seen to complete tasks, come up with presentations, and 

solve difficulties.  Group members were assigned assign-

ments, and they brainstormed ideas together while giving each 

other helpful criticism. Observational data also substantiate the 

survey results by capturing real-time engagement with ALA 

practices in class settings. The actions observed, such as group 

discussions and problem-solving, reflect the approach de-

scribed by students in the interviews, thereby reinforcing the 

consistency and reliability of the findings. 

Briefly, compared with the definition of the ALA, it is obvi-

ous that even though the majority of students did not explicitly 

state the definition of the approach, they were, in practice, im-

mersed in it throughout their courses and generally demon-

strated comfort and confidence in performing the necessary ac-

tions in each associated task. This is consistent with the core 

principles of ALA, which emphasize practical engagement and 

hands-on participation rather than passive observation or rote 

memorization (Bonwell & Eison, 1991). The results support 

previous research showing that ALA improves critical thinking 

abilities and raises student performance and engagement more 

than standard lectures (see, e.g., Harasim et al., 1997; Freeman 

et al., 2014). 

Preferred Activities for Learning English Speaking  

To begin with, when interviewed, approximately 72% of 

students expressed a preference for think-pair-share activities. 

The remaining 28% favored other approaches such as group 

work, questioning, role-playing activities, debates, and prob-

lem-solving tasks. A student voiced their preference for think-

pair-share activities, saying, "I prefer think-pair-share activi-

ties because students can discuss a specific topic with their 

peers before sharing their opinions with the class. This helps 

me feel more confident and speak better." "In think-pair-share 

discussions, I have the opportunity to listen and discuss with 

others, which helps me improve my listening skills and respond 

more effectively," explained a different student, noting the ad-

vantages of think-pair-share activities in improving listening 

and responsiveness abilities. These interview insights offer 

qualitative support for the survey data by illustrating specific 

student preferences and the perceived benefits of various ALA 

activities. By highlighting individual student voices, the inter-

views add depth and context to the quantitative findings, espe-

cially regarding the popularity of think-pair-share activities. 

Following the insights from the interviews, observations 

conducted across three classes provided concrete examples of 
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how ALA was implemented. These observations revealed the 

frequency and nature of various activities and offered insights 

into student engagement and preferences. Think-pair-share 

was observed an average of eight times per class, leading to 

lively discussions and increased participation, as students en-

gaged deeply with peers before presenting their insights to the 

class. Group work occurred five times per class on average, 

facilitating collaboration, though some students were less en-

thusiastic, which may explain why it was less favored despite 

its frequent use. Questioning, primarily utilized by instructors 

to check comprehension and stimulate critical thinking, was 

noted twice per class on average but did not fully engage stu-

dents, as reflected by its limited popularity. Role-playing ac-

tivities were implemented once per class on average, providing 

opportunities for creative expression and practical language 

application, aligning with its modest popularity. Debates, also 

occurring once per class on average, were dynamic but less 

frequent, balancing structured argumentation with other activ-

ities. Problem-solving tasks were rarely observed, averaging 

less than once per class, reflecting their complexity and the 

challenge they pose to spontaneous speaking practice, contrib-

uting to their status as the least favored and used activity. Ob-

servations further validate the survey findings by showcasing 

the actual implementation of preferred activities in real-time 

classroom settings. This evidence of active participation in 

think-pair-share and group work aligns with students’ stated 

preferences from both the interviews and survey, reinforcing 

the reliability of the findings. 

Complementing the qualitative data from interviews and ob-

servations, the survey data of 95 participants provided a quan-

titative overview of the preferences of sophomore English ma-

jors at the study context for the activities of the ALA to en-

hance their speaking abilities. The survey yielded the follow-

ing findings: 

Table 1: Preferred Activities 

Activities Commonly Used 

(%) 

Favorite 

(%) 

Think-pair-share 41% 56% 

Group work 42% 26% 

Questioning 5% 5% 

Role-playing activi-

ties 

6% 5% 

Debates 5% 6% 

Problem-solving 

tasks 

1% 2% 

Based on Table 1, think-pair-share and group work were the 

most popular ALA activities among sophomore English ma-

jors at the study context, with 41% and 42% of participants 

using them, respectively. In particular, more than half of the 

participants (56%) said they preferred think-pair-share. Re-

garding group work, although it is frequently utilized, just 26% 

of students liked it. Furthermore, only a small portion of stu-

dents - between 1 and 6 percent - said they preferred question-

ing, role-playing activities, debate, and problem-solving tasks.  

To sum up, regarding preferred ALA activities, think-pair-

share emerged as the most popular and widely used activity, 

boosting students' confidence and enhancing their speaking 

and listening skills. Group work, while prevalent, did not re-

ceive the same level of preference, indicating a possible area 

for improvement. Less popular activities, such as questioning, 

role-playing, debates, and problem-solving tasks, were used 

occasionally but contributed to a diversified learning experi-

ence, indicating the need for balanced inclusion to cater to var-

ying student preferences and increase overall involvement. 

This is in line with the various ways that ALA is implemented, 

which are meant to accommodate various learning preferences 

and styles (Bonwell & Eison, 1991). The outcomes of the 

study conjointly demonstrate how successful think-pair-share 

activities are in encouraging involvement and improving com-

munication abilities (Lyman, 1988). The study's findings here 

build on earlier research by Tanner (2013), who found that a 

range of strategies are employed to create engaging learning 

environments that promote critical thinking and cooperation, 

such as debates, role-playing, questioning, and problem-solv-

ing. 

 Effectiveness of ALA Activities for Speaking Skill 

Development 

The illustration that follows depicts the way the participants 

perceived the effects of several AL activities on the develop-

ment of their speaking skills, gathered by survey: 

 

Figure 2. Perspectives on the effectiveness of ALA activities 

As can be seen from Figure 2, think-pair-share came first 

and was considered by 21% of the participants as an effective 

ALA for enhancing speaking abilities. Debates and group work 

both came in second, with 18% each. A further 17% and 14% 
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of respondents said that asking questions and addressing prob-

lems were rather effective tasks. A small number of partici-

pants (12%) supported the effectiveness of role-playing. 

Turning to the overall effectiveness of the ALA for speaking 

skills, the survey data yielded the following result:  

Table 2: Level of Effectiveness of the ALA 

Level 

of 

Effec-

tiveness 

Very 

Effec-

tive 

Mod-

erately 

Effec-

tive 

Slightly 

Effective 

Not 

Effec-

tive 

Total 

Per-

centage 

(%) 

55% 41% 4% 0 100% 

It is worth noticing that, as depicted in Table 2, up to 55% 

of respondents found ALA to be very effective, 41% consid-

ered them moderately effective, only 4% of responses indi-

cated slight effectiveness, and no responses deemed the tech-

niques as not effective. 

Observational data further strengthened these survey find-

ings by providing real-time examples of how ALA activities 

affected speaking skill development in class. For instance, 

think-pair-share activities were observed to improve students' 

confidence and articulation, whereas group work and debates 

promoted collaboration and critical thinking, which are essen-

tial for persuasive speaking. Questioning techniques with 

open-ended questions improved fluency and clarity, and role-

playing and problem-solving were effective in specific con-

texts, aiding real-life practice and critical thinking. Integrating 

these strategies creates an interactive environment that signif-

icantly enhances students' speaking skills. 

Furthermore, interviews enriched the survey data by high-

lighting personal student experiences with ALA activities. 

While 28% of students believed the ALA was effective, a 

larger 72% rated it as highly effective. Students also believed 

that every approach had benefits of its own. A student re-

marked, "To me, activities like pair work and group discus-

sions are very effective. They help me practice listening and 

speaking skills, and I also learn from others' opinions.". In the 

same vein, another student claimed, "Activities such as role-

playing and pair discussions help me learn to speak English 

effectively. They enable me to use the language practically and 

boost my confidence in interacting with others in English." 

All things considered, the data hints that the majority of stu-

dents had favorable opinions about the effectiveness of 

ALA and that the integration of different ALA activities 

greatly enhances the speaking abilities of sophomore English 

majors at the study context. The combination of survey results, 

classroom observations, and interview data illustrates the 

value of varied ALA activities in addressing diverse learning 

needs and enhancing overall engagement and skill develop-

ment. These results highlight the cruciality of incorporating a 

variety of ALA tactics to meet the different learning needs and 

preferences of pupils in the Speaking class. As per Chickering 

and Gamson (1987), this corresponds to the notion of modify-

ing instructional strategies to suit the varied inclinations and 

requirements of students. The results of the study integrate 

prior research by Bonwell and Eison (1991) and Prince (2004) 

who found that the utilization of ALA activities such as think-

pair-share, group work, questioning, role-playing, debates, and 

problem-solving situations promotes speaking skills develop-

ment and increases student participation. 

Perspectives on the Impact of ALA on Speaking 

Confidence 

Classroom observations provided firsthand insights into the 

effectiveness of the ALA in enhancing speaking confidence 

among sophomore English majors at the university under study. 

In think-pair-share sessions, students actively engaged with 

partners, which contributed to increased confidence by provid-

ing a low-pressure speaking environment. Through continuous 

observation, it was noted that even initially reserved students 

gained confidence as they consistently practiced speaking with 

partners, highlighting how low-stress collaboration fosters 

gradual improvement in confidence. Group work saw students 

collaborating on projects and presentations, with initially hes-

itant students becoming more participative over time. Role-

playing and debates created dynamic class environments 

where students enthusiastically took on roles and defended 

their viewpoints, enhancing their spontaneous speaking and 

critical thinking skills.  

Additionally, interview data reinforced the observational 

findings, illustrating students' personal perspectives on how 

ALA impacted their speaking confidence. Similarly, 86% of 

the students interviewed thought that students' confidence was 

positively impacted by the ALA. 14% of respondents acknowl-

edged that it had some effects on their confidence. Reflecting 

on this, one student noted, "ALA increases students' confidence, 

fluency, and communication skills. Participating in activities 

such as pair discussions, role-playing, debates, questioning, 

and problem-solving allows us to gain practical experience 

and develop communication skills naturally." Another student 

reaffirmed the significance of cooperative learning, observing,  

"Group and pair activities often help us feel more confident 

speaking in front of others. We also have opportunities to learn 

from peers and instructors, thereby improving our speaking 

skills and expanding our vocabulary. Role-playing and de-

bates are more realistic, enhancing communication skills." 

Along with the qualitative data, the survey data supplied a 

summary of the ALA's impact on speaking confidence as 

shown below:  
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Figure 3. The ALA impact on confidence 

Figure 3 showed that up to 68% of respondents claimed that 

using the ALA had improved their speaking confidence, sug-

gesting that these strategies have a beneficial effect on speak-

ing skills. A minority of 3% of respondents said that the ALA 

had no noticeable impact on their confidence, while 24% 

claimed that it had a moderate effect. 

Combining survey responses, observations, and interview 

insights provides a comprehensive view of the ALA’s influ-

ence on student confidence. Observational evidence high-

lighted the progression of confidence in real-time, while inter-

views conveyed students' personal experiences and reflections, 

demonstrating a holistic impact on students' speaking confi-

dence. Subsequently, the participants’ perspectives indicate 

that the ALA did help to improve the speaking confidence of 

the participants. By fostering an environment that was condu-

cive to the development of speaking skills, the ALA enhanced 

students' overall language proficiency and confidence in ver-

bal communication. These findings echo several previous 

studies (see, e.g., Bonwell and Eison, 1991; Harasim et al., 

1997; Silberman, 1996;) which found that ALA increases en-

gagement, resulting in improved speaking outcomes. Further-

more, the study results shared with results from the study by  

Freeman et al. (2014), emphasizing the positive correlation be-

tween ALA and improved student performance and engage-

ment, as evidenced by the students’ higher speaking confi-

dence.   

 Satisfaction with ALA in English-Speaking Classes 

Classroom observations provide direct insights into the ef-

fectiveness and engagement levels associated with the ALA in 

English-speaking classes at the university in this study. During 

group activities, students demonstrated heightened engage-

ment and collaboration, actively participating in discussions 

and sharing ideas. In paired discussions, students attentively 

listened to each other and provided thoughtful responses, indi-

cating improved listening and communication skills. During 

debates, students exhibited critical thinking by articulating 

well-reasoned arguments and counterarguments, enhancing 

their ability to express themselves persuasively. These obser-

vations underscore the practical benefits of ALA, illustrating 

how they foster an interactive and engaging learning environ-

ment. 

Built on the aforementioned results, the following figure, 

which uses survey data, exhibits how satisfied the participants 

were with the application of an ALA in their English-speaking 

classes:  

 

 

Figure 4. Satisfaction with the ALA 

Results show that most of the participants were highly sat-

isfied with the application of the ALA in English-speaking 

classes. To be precise, Figure 4 demonstrates that 32.6% of 

participants indicated that they were "very satisfied," and a 

greater proportion of respondents—53.7%—said they were 

"quite satisfied." In contrast, a small proportion (13.7%) of re-

spondents said they felt "normal" about using ALA, and, no 

responders expressed being "not very satisfied" or "very unsat-

isfied.” 

Furthermore, insights from interviews also match the survey 

results. More specifically, 14% of students reported they felt 

neutral about the strategy, 57% said they were fairly satisfied, 

and 29% declared they were very satisfied. This alignment be-

tween survey data and interview responses reinforces the over-

all positive perception of ALA among students. 

All in all, the findings in this section demonstrate that soph-

omore English-major students at the study context perceived 

the ALA as positive for improving their speaking skills. De-

spite varying familiarity with the term "Active Learning Ap-

proach," students engaged themselves effectively in practical 

activities. Those like think-pair-share were particularly fa-

vored for boosting confidence and enhancing speaking skills, 

while other activities like group work, questioning, role-play-

ing activities, debates, and problem-solving tasks showed po-

tential for further improvement. Taking everything into ac-

count, what was found establishes how important it is to em-

ploy a range of ALA to accommodate students' learning pref-

erences and encourage noticeable improvements in speaking 
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proficiency. The findings align with the principles of Construc-

tivism and CLT. Constructivism emphasizes active engage-

ment and reflection, which was evident in students' participa-

tion in ALA activities like think-pair-share and role-playing. 

CLT focuses on communicative competence, explaining why 

group work, debates, and problem-solving tasks improve 

speaking skills through real-life interaction. Together, these 

theories show how ALA fosters active, student-centered learn-

ing, enhancing speaking proficiency and boosting confidence. 

While most students supported ALA, it's crucial to note that 

several students did not engage in AL activities. This issue 

raises the importance of investigating the reasons for differing 

degrees of participation in ALA. Gaining insight into these 

causes will help educators address the challenges when apply-

ing ALA. 

The following section will answer research question No. 2, 

focusing on reasons underlying students’ perspectives about 

the ALA. This section will also present the challenges raised 

by the participants regarding the ALA and end up with recom-

mendations from the participants about how to improve the 

strengths as well as to overcome the challenges of the ALA.  

4.2 Reasons for Sophomore English-Major Stu-

dents’ Perspectives on the Effectiveness of 

the ALA in Speaking Skill Development 

Reasons for Students’ Positive Perspectives on Par-

ticipation in the Active Learning Activities  

Analyzing survey responses provides insight into the varia-

bles affecting students' positive perceptions of ALA's efficacy 

and their rates of participation in ALA activities, as shown in 

the following table.  

Table 3: Reasons for Students' Positive Perspectives on ALA 

Reasons Percentage 

Individual personalities 24.7% 

Personal experience 21.9% 

Intrinsic motivation 20.2% 

Learning environment 10.6% 

High level of support 5.5% 

Nondiscrimination 4.8% 

Engaging teaching materials 4.1% 

Positive feedback from teachers 3.1% 

Clear teacher guidance 2.7% 

Opportunities for expression 2.4% 

 

As illustrated by the data in Table 3, individual personalities 

(24.7%) and personal experiences (21.9%) were the most sig-

nificant factors influencing students' positive perspectives on 

participation in ALA. Intrinsic motivation, as highlighted by 

20.2% of respondents, was also crucial. The learning environ-

ment (10.6%) played a notable role. High levels of support 

(5.5%), nondiscrimination (4.8%), engaging teaching materi-

als (4.1%), positive feedback from teachers (3.1%), clear 

teacher guidance (2.7%), and opportunities for expression 

(2.4%) were additional factors that contributed to positive stu-

dent perspectives.  

Interview data further corroborated these findings, empha-

sizing four prominent reasons: individual personalities (29%), 

personal experience (29%), intrinsic motivation (14%), and 

learning environment (14%). Additional factors contributing 

to students' positive perspectives included high levels of sup-

port, nondiscrimination, engaging teaching materials, positive 

feedback from teachers, clear teacher guidance, and opportu-

nities for expression, all accounting for the remaining 14%. In 

the words of a student, "I find that my personal experiences 

and intrinsic motivation drive my active engagement in class 

activities. When the learning environment supports my needs, 

I feel more encouraged to participate." Another student high-

lighted, "Individual personalities can affect how students en-

gage. Some of us are naturally more outgoing and thrive in 

interactive settings, while others may need more support to feel 

comfortable." A student also discussed personal reasons, say-

ing, "I appreciate when teachers create an environment where 

I feel supported and motivated. It makes me more engaged and 

willing to participate actively." 

Views from students about the efficacy of ALA are further 

clarified by observations made within the classes. In one ob-

servation session, for example, it became clear that students' 

personalities had a big impact on how much they participated. 

Certain students demonstrated an optimistic mindset by taking 

on leadership positions in group activities, emphasizing per-

sonality qualities as a crucial factor in determining involve-

ment. Furthermore, one other important component impacting 

student involvement was revealed to be personal experiences. 

One observed occurrence clarifies the influence of personal 

experiences on perspectives, as a student contributed personal 

experiences that expanded group discussion. Furthermore, ob-

servations brought to light the situations in which students 

demonstrated high motivation. For example, during interactive 

group tasks, several students exhibited enthusiasm and proac-

tive participation, contributing actively to discussions and col-

laborative activities. This positive engagement was a testament 

to their intrinsic motivation and interest in the learning mate-

rial. This positive engagement is consistent with survey data 

indicating that 20.2% of the participants cited internal factors 

such as personal interest in the subject as key drivers of their 

active participation. Students' self-motivation and genuine cu-

riosity played a pivotal role in sustaining their engagement 
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throughout the activities. Moreover, lively learning environ-

ments were observed to significantly enhance students' respon-

siveness and attentiveness. In settings where lessons were dy-

namic and interactive, students showed heightened engage-

ment and eagerness to participate. This observation aligns with 

feedback from interviewees who emphasized the importance 

of stimulating and interactive classroom environments in fos-

tering positive learning experiences. 

To sum up, the participants’ positive perceptions of ALA ef-

fectiveness and their rates of participation in ALA were influ-

enced mainly by individual personalities, personal experiences, 

intrinsic motivation, and the classroom environment. Other 

factors such as high levels of support, nondiscrimination, en-

gaging teaching materials, positive feedback from teachers, 

clear teacher guidance, and opportunities for expression also 

played a role, though less significant, in these two aspects. 

The positive perspectives on why the ALA was effective 

show the important aspects that facilitate class participation, 

which are individual personalities, personal experiences, in-

trinsic motivation, and the classroom environment. It can be 

seen that supportive learning environments that promote en-

gagement and positive attitudes toward ALA are crucial. This 

has been supported by various authors (see, e.g., Freeman et 

al., 2014; Michael, 2006; Prince, 2004; Smith & Cardaciotto, 

2011). Based on research, students' attitudes and involvement 

levels are significantly shaped by their prior experiences with 

ALA (Smith & Cardaciotto, 2011). As suggested by Prince 

(2004), variations in learning styles and preferences also have 

an impact on how students respond to ALA. By attending to 

students' varied learning styles, teachers can promote positive 

attitudes toward ALA and raise involvement (Freeman et al., 

2014). Establishing a cooperative, critical-thinking, and ac-

tively engaged classroom climate further boosts the effective-

ness of ALA (Michael, 2006). 

However, some participants also gave perspectives that ex-

plained their difficulties or lack of participation and involve-

ment in ALA. To understand more deeply the difficulties that 

students faced with ALA, the study made an effort to investi-

gate students’ perspectives on the challenges and how they 

thought could help students overcome the challenges. These 

two issues will be discussed below.  

Reasons for Students’ Negative Perspectives on Par-

ticipation in the Active Learning Activities 

Students' perceptions of the difficulties they encountered in 

ALA environments were illuminated through interviews. The 

most common challenges included insufficient knowledge or 

abilities (29%), time limits (14%), stress (14%), and other 

challenges such as uneven participation, student competition, 

and a demanding curriculum (14%). One student expressed 

difficulty participating in lengthy debates, adding, "I find it 

challenging to participate in group discussions. Participation 

levels vary among students; some are hesitant to share their 

ideas, while others dominate discussions, limiting time for 

comprehensive topic coverage." Another student identified 

time and curriculum constraints, mentioning, "Challenges in-

clude time limits, extensive curriculum content, and uneven 

participation within groups." "When my partner remains re-

served, it diminishes my interest in activities and reduces their 

effectiveness. Moreover, complex topics and brief group ses-

sions occasionally prevent us from completing discussions, af-

fecting my confidence in presenting." A common issue raised 

by another student focused on partner dynamics. 

The following figure based on survey data further clarifies 

how students rated their challenges: 

 

Figure 5. Student Perspectives on Challenges of the ALA 

Student challenges in ALA environments are diverse, as in-

dicated by the survey data in Figure 5. The most common prob-

lem identified by students is a lack of confidence (26.2%), 

closely followed by a lack of knowledge or skills (19.1%), 

time constraints went third (13.6), followed by stress/pressure 

(13.3%), unequal involvement (12.6%),  peer competition 

(7.8%), and heavy curriculum content (7.5%). 

Observations in the classroom shed additional light on the 

difficulties that students had in ALA situations. In the same 

vein, lack of confidence was a major problem, as many stu-

dents were reluctant to contribute to conversations or offer re-

sponses unless they were specifically asked. Some students 

avoided making eye contact and were mute throughout group 

talks, only speaking up when the teacher specifically urged 

them to. There was also a clear lack of knowledge and skills; 

in group tasks, several students struggled to contribute signif-

icantly and frequently turned to their more experienced peers 

for support. Time restrictions were evident, as teachers fre-

quently hurried through assignments, which reduced pupils' in-

terest in the subject matter. For instance, some students looked 

frustrated when a teacher had to end a heated discussion early 

because of time constraints. During high-stakes assignments, 

there was a noticeable sense of stress and strain, and some stu-

dents even showed signs of nervousness, including shaking or 
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speaking quickly. And last, there was sometimes uneven en-

gagement, with a few vocal students leading conversations 

while others stayed quiet. 

In summary, from students’ perspectives, it can be seen that 

student challenges in ALA resulted from significant barriers 

such as lack of confidence, inadequate knowledge or skills, 

time constraints, stress, unequal participation, competition 

among students, and heavy curriculum content. These out-

comes parallel with some previous studies that investigated the 

disadvantages of ALA, including time constraints that made it 

difficult to cover all the material, difficulties finding a balance 

between curriculum content and interesting activities, and 

problems with uneven participation that impaired skill devel-

opment (Dooly, 2007; Freeman et al., 2014; Prince, 2004). In 

addition, issues such as worries about student rivalry (Beatty 

et al., 2009), students’ lack of necessary knowledge or abilities 

(Prince, 2004), and psychological pressures (Beatty et al., 

2009) express the struggle to put into practice successful ALA 

practices. These challenges can be understood through theories 

of Constructivism and CLT. Constructivism emphasizes active 

engagement, which can be hindered by a lack of confidence or 

stress, limiting participation in ALA. CLT, focusing on com-

municative competence, explains how uneven participation or 

insufficient knowledge can reduce ALA's effectiveness, as 

meaningful interaction is key to language development. To-

gether, these frameworks show how barriers can hinder stu-

dents' ability to engage and develop speaking skills. 

The following part will denote the suggestions from the stu-

dents to overcome the challenges, which is important to under-

stand the students’ needs and set the basis for relevant recom-

mendations on the application of the ALA.  

 Students’ Suggestions for Improving the Implemen-

tation of Active Speaking Learning Activities 

Students recommended ways to improve Active Speaking 

activities and create an engaging environment, as summarized 

in Table 4 below:  

Table 4: Students’ Suggestions 

Improvement 
Recommendation - Condition - 

Method 

Time allocation for 

group works 

Recommendation: Increase time for 

better collaboration. 

Condition: Ensure scheduling aligns 

with curriculum goals. 

Method: Allocate dedicated slots. 

Activity variety 

Recommendation: Diversify to engage 

different learning styles. 

Condition: Provide varied resources. 

Method: Rotate debates, role-plays, 

think-pair-share. 

Teacher-student 

relationships 

Recommendation: Foster a supportive 

environment. 

Condition: Train on building 

connections. 

Method: Implement regular feedback 

and mentorship. 

Warm-up activities 

Recommendation: Energize and engage 

from the start. 

Condition: Integrate seamlessly into 

lessons. 

Method: Use interactive exercises. 

Skill-level matching 

Recommendation: Tailor activities to 

proficiency levels. 

Condition: Conduct initial assessments. 

Method: Differentiate tasks within 

activities. 

Use of technology 

Recommendation: Integrate digital 

tools for interaction. 

Condition: Ensure access and training. 

Method: Use multimedia platforms and 

apps. 

Classroom 

observation 

Recommendation: Increase to assess 

and adjust strategies. 

Condition: Develop structured 

protocols. 

Method: Schedule regular observations. 

Low-pressure 

environment 

Recommendation: Foster comfort in 

taking risks. 

Condition: Promote a growth mindset. 

Method: Establish clear expectations 

and norms. 

Here are some examples from students' recommendations, 

as detailed in Table 5, with all names replaced by pseudonyms 

to protect confidentiality: 

Table 5: Illustrative Quotes from Student Interviews 

Improve-

ment 
Illustrative Quotes 
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Time alloca-

tion for 

group works 

"Adding more time for group activities would fa-

cilitate collaborative learning and foster com-

munication skills among peers." (Student A, in-

terview) 

Activity vari-

ety 

"A more dynamic and engaging learning envi-

ronment would be created by having a variety of 

activities and a supportive teacher-student rela-

tionship." (Student B, survey) 

Teacher-stu-

dent relation-

ships 

"Strengthen relationships to foster a supportive 

learning environment." (Student B, survey) 

Warm-up ac-

tivities 

"Introductory warm-up activities would set a 

positive tone for the class and encourage active 

participation from the outset." (Student D, sur-

vey) 

Skill-level 

matching 

"To ensure meaningful participation and learn-

ing outcomes, activities should be tailored to 

students' abilities." (Student E, interview) 

Use of tech-

nology 

"Adding technology into activities can boost en-

gagement and offer extra resources for lan-

guage practice." (Student F, survey) 

Classroom 

observation 

"Instructional strategies can be informed and 

effective learning can be promoted by creating a 

low-pressure environment and observing stu-

dents' interactions." (Student G, interview) 

Low-pressure 

environment 

"Creating a low-pressure environment and ob-

serving students' interactions can inform in-

structional strategies and promote effective 

learning." (Student G, interview) 

Students' recommendations were parallel with research 

findings and well-established theories of education: Longer 

group periods are thought to improve cooperative learning 

(Johnson & Johnson, 2009); varied activities help differenti-

ated instruction for a range of learning styles (Tomlinson, 

2001). In the case of Skinner and Belmont (1993), fostering 

stronger teacher-student relationships through mentorship and 

feedback increases engagement. Similarly, including digital 

tools and warm-up exercises improves participation and inter-

action (Kagan, 1994; Hwang & Chang, 2011). In a low-pres-

sure setting, a growth mentality is fostered (Dweck, 2006; 

Stipek, 2002), and more classroom observation helps forma-

tive assessment methods (Black & Wiliam, 1998). 

Actually, the researcher’s class observation showed the fol-

lowing outcome when their practice similar to what was men-

tioned in students’ recommendations was applied:  

− allocating more time for group activities improved peer 

communication and problem-solving;  

− diversifying activities created a dynamic and supportive 

environment; 

− strengthening teacher-student relationships boosted moti-

vation and participation; 

− starting classes with warm-up activities set a positive tone 

and encouraged active involvement;  

− tailoring activities to skill levels ensured meaningful par-

ticipation. 

− integrating digital tools made activities more engaging 

and provided extra language practice resources.  

− increased classroom observation identified areas for im-

provement, enabling targeted interventions.  

− creating a low-pressure environment fostered a positive, 

productive learning atmosphere where students felt com-

fortable participating. 

However, these procedures faced a number of difficulties 

and were not always followed. Class observations revealed 

that the teachers showed a desire to put these methods into 

practice, but they frequently encountered obstacles including 

time restraints, curricular requirements, and resource shortages.  

To sum up, the main recommendations from the students re-

lated to more time for group work to improve communication 

and collaboration; a diverse range of activities and strong rela-

tionships between teachers and students to create a dynamic 

learning environment; warm-up exercises to establish a posi-

tive mood; activities matched to students' skill levels to ensure 

meaningful participation; and the use of digital tools to boost 

engagement. However, while students’ recommendations were 

relevant for the effective practice of the ALA activities,  there 

were still challenges in the real practice for both teachers and 

students. This requires more research to look for suitable solu-

tions. 

5. Conclusion 

5.1 Recapitulation  

The study of "English-Major Students' Perspectives on the 

ALA for Developing Speaking Skills at a University in DaLat" 

aimed to explore how sophomore English majors perceived the 

impact of the ALA on their speaking skills. Using surveys, 

semi-structured interviews, and classroom observations, the 

study found that most students felt ALA improved their speak-

ing abilities, with think-pair-share activities particularly boost-

ing fluency and confidence. However, factors such as personal 

traits, past experiences, motivation, and the learning environ-

ment influenced perceptions of ALA's effectiveness. Chal-

lenges like time constraints, stress, low confidence, and lim-

ited knowledge were noted, indicating both benefits and obsta-

cles to ALA implementation. 

5.2 Limitations and Suggestions for further 
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study 

The study's limitations include the limited scope of data col-

lection and its focus on a university in Dalat. Observing only 

three classes may not capture the full range of teaching meth-

ods and student experiences across the university. Additionally, 

focusing solely on sophomore students limits the generaliza-

bility of the findings to other educational contexts or student 

populations. Future research could expand on these results by 

exploring ALA's effectiveness in different settings, language 

skills, and learner groups, as well as the applicability of the 

recommendations in diverse contexts.  

5.3 Recommendations 

To enhance the effectiveness of ALA in improving speaking 

proficiency among English majors at a university in DaLat, it 

is crucial to address the needs of students, teachers, and the 

curriculum. The following recommendations aim to optimize 

ALA implementation:  

For teachers, it is recommended to tailor ALA to diverse stu-

dent preferences, foster intrinsic motivation, provide regular 

feedback, encourage active participation, and continually up-

date their knowledge of ALA theories and practices. Teachers 

should also establish forums for sharing best practices, utilize 

effective tools, and integrate technology and reflective activi-

ties. 

For students, active participation in ALA activities, seeking 

and applying feedback, and collaborating with peers to max-

imize learning outcomes are essential. 

For curriculum designers, it is important to allocate suffi-

cient time for ALA and ensure its seamless integration, while 

continuously assessing and refining its implementation. 

In summary, this study significantly impacts EFL instruction 

by demonstrating the effectiveness of the ALA in improving 

speaking skills among sophomore English majors at a univer-

sity in DaLat. It highlights ALA’s practical benefits while ad-

dressing challenges for better implementation. The research is 

hoped to offer a comprehensive view of ALA’s impact and 

calls for further refinement to exert full potentials of ALA for 

learners in EFL/ESL contexts.  
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APPENDIX 

APPENDIX A: QUESTIONNAIRE 

Topic: English-Major Students’ Perspectives on the Active 

Learning Approach for Developing Speaking Skills at a Uni-

versity in DaLat 

Please contribute your opinions to the research on the atti-

tudes of English major students towards ALA for developing 

speaking skills at a University in DaLat. Your feedback will be 

kept confidential and used only for research purposes.  

PART 1: STUDENT INFORMATION  

1. Gender: Male: ☐     Female: ☐ 

2. Age: Under 20: ☐ 20-22: ☐ 23-25: ☐ Over 25: ☐ 

3. Academic Year:… 

Freshman: ☐ Sophomore: ☐ Junior: ☐ Senior: ☐ 

PART 2: ATTITUDES TOWARDS ACTIVE LEARNING 

APPROACH 

4. How well do you understand ALA for developing speak-

ing skills? 

Very well: ☐  Somewhat well: ☐  Not at all: ☐ 

5. In your classes, what activities are commonly used for 

learning English speaking?  

6. Which activities do you prefer for learning English speak-

ing? 

7. Here are some activities of the ALA. Please select the ef-

fective ones for learning speaking skills (Select all that apply) 

Think-pair-share ☐ 

Group work ☐ 

Questioning ☐ 

Role-playing activities ☐ 

Debates ☐ 

Problem-solving tasks ☐ 

8. In your opinion, how effective is ALA in improving 

speaking skills? 

Very effective: ☐     Moderately effective: ☐   

Slightly effective: ☐     Not effective: ☐ 

9. Could you explain why you chose the answer above 

(question 8)?  

10. What difficulties or discomforts do you encounter when 

teachers use the ALA activities mentioned above? 

Time constraints ☐ 

Heavy curriculum content  ☐ 

Unequal participation ☐ 

Competition among students ☐ 

Lack of knowledge/skills ☐ 

Stress/pressure ☐ 

Lack of confidence ☐ 

Others:…………………………………………………….. 

11. In your opinion, what factors influence your perspective? 

Personal experience ☐ 

Individual personalities ☐ 
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Learning environment ☐ 

Opportunities for expression ☐ 

Engaging teaching materials ☐ 

High level of support ☐ 

Intrinsic motivation ☐ 

Clear teacher guidance ☐ 

Positive feedback from teachers ☐ 

Nondiscrimination ☐ 

Others: ………………………………………………….. 

12. How does ALA affect your confidence in learning Eng-

lish speaking?  

Yes: ☐   No: ☐   Partially: ☐ 

13. Can you provide further explanation about your answer 

(Question 12)?  

14. How satisfied are you with ALA in English-speaking 

classes? 

Very satisfied ☐ 

Somewhat satisfied ☐ 

Neutral ☐ 

Not very satisfied ☐ 

Very unsatisfied ☐ 

15. Can you explain the reason for your answer (Question 

14)?  

16. Do you have any suggestions for improving the imple-

mentation of active speaking learning activities?  

17. If you were a teacher, which activities would you use in 

active speaking learning methods? 

  

Thank you for your participation! 

 

APPENDIX B: INTERVIEW QUESTIONS 

Appendix B presents a concise set of interview questions 

focused on exploring the effectiveness of ALA in improving 

English speaking skills. These questions aim to gather valuable 

insights into participants' understanding, preferences, and ex-

periences with ALA. Thank you for your participation in this 

research endeavor. 

1. Can you explain your understanding of the ALA? Could 

you provide some examples of activities associated with this 

method? 

2. Can you outline some of the benefits of the ALA in lan-

guage-speaking acquisition? (For example, increased confi-

dence, fluency, etc.). Why do you think so?  

3. Which specific activities within the ALA do you find most 

effective for learning English? 

4. Can you explain what each activity helps you achieve in 

English-speaking practice? 

5. Are there any activities within the ALA that you dislike? 

Why? 

6. What difficulties do you encounter when practicing 

speaking with ALA? What are these activities and what chal-

lenges do they pose? 

7. What makes you uncomfortable or frustrated with some 

ALA? 

8. If you were a teacher, which activities would you incor-

porate into active speaking learning methods? 

9. In your opinion, which activities within the ALA should 

be used regularly?  

10. What improvements do you think are necessary for the 

ALA to effectively enhance students' speaking skills? 

  

Thank you! 

 

APPENDIX C: OBSERVATION PROTOCOL 

A. Classroom Details 

• Observation Date: 

• Class Observed: 

• Number of Students Present: 

• Subject: 

B. Data Collection 

Student Activi-

ties 

Time Spent 

(minutes) 

Level of En-

gagement 

Think-pair-share   

Group work   

Questioning   

Role-playing ac-

tivities 
  

Debates   

Problem-solving 

tasks 
  

C. Reflection During/After Observation 

• Overall perception of the effectiveness of AL activities. 

• Feedback on student engagement levels. 

• Suggestions for improvement or strengths of teaching 

methods. 

D. Areas for Improvement: 

For Teachers:  

For the Curriculum: 

 

 

APPENDIX D: CLASSROOM OBSERVATION PHO-

TOGRAPHS 

In Appendix D, a collection of images taken during class-

room observations is presented, offering visual documentation 

of the observed teaching practices. These images complement 

the qualitative data collected and contribute to a comprehen-

sive understanding of the instructional dynamics. 
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Figure 6: Group Work in Classroom Observation 

 
Figure 7: Problem-Solving Activity in Classroom Ob-

servation 

 
Figure 8: Think-Pair-Share Activity in Classroom Ob-

servation 

 
Figure 9: Questioning Technique in Classroom Obser-

vation 

 


